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Chapter I 
STATEMENT OF THE PROBLEM AND REVIEW OF RESEARCH 
' j! 
1! Statement of Problem 
II i: Research done in the field of moral education has been ·rl, 
II ,, 
I! very limited, and one or the aspects of this area which has 
ii 
i\ been particularly neglected is that Which concerns itself with 
Due to the paucity of material available on ii property rights. 
H 
11 the young child1 s conception of the property controls of our 
I 
I! society, it was decided to build a test that would show how 
i[ well boys and girls in the second grade have learned to under-
1,\ stand the property rights of others in a theoretical sense. 
I The general aim of this thesis was to test the extent to 
i which the children had learned the property rights concept, and ,, 
I 
1 not the extent to which they had been able to integrate their 
,, 
!I knowledge of these rights w1 th the 1r actua 1 behavior. More 
II 
11 specifically it was the purpose of this study to discover 
1\ (1) whether there was any differentiation between a second 
n 
ji grader• s understanding of property that was brand new and 
[f property that had been used for a long time, ( 2) whether a ch11~:1 
ilin the second grade differentia ted in his understanding of II 
!I property which was considered valuable and property which was 
!'r ~~not considered valuable, (3) whether children in the study 
11, differentiated in their understanding of property of different 
I 
I 
II 
II ' II 2 
t i =~CCC~~~~ ~yo~-s,- (4) w~:t~~~ ~~-r: ~:~:;- CO~~~~tio~-~etw:e:-~~:~~~ i'1' ... ·== 
'I , ; 
l
:,·lknowledge of property rights that second grade children had and il 
'I 
11 nursery school training, number of siblings, status of siblings, II 
,..., ,! :: 
\I Sunday School training, sex, age, and socio-economic status. ·. 
!1 Justif'ication of Problem II 
li ;, It has been noted above that there is a definite need 
!j for more research to be done in the field of moral education. 
L liThe understanding of the property rights of others constitutes 
r! an important part of the mores which our society sets up in 
,I 
II !!Order to protect the citizens of our country from insecurity 
'I 
II and chaos. It is essential, therefore, that the individuals 
ll 
li of our society not only understand, but pattern their behavior 
II after the moral standards established so that order may be 
" ii maintained, 
II good citizen should have begun to grasp the idea of property 
In addition, it is believed that the potential 
' 
!I rights by the average age of seven. 
II 
I 
'I 
Therefore, as Kandel says, much more should be known 
II 11 about present moral training and the controls of society. 
:i 
1: 
I! 
:i 
!I 
I! li 
I[ 
There has never been a time when moral training 
should have au ch an important place in all dis-
cussions of education, whether domestic or in-
ternational for the foundations upon which human 
relations rest are moral and ethical. (1) 
I' According to Stendler, schools have an important part to ' 
II 
liplay in the development of good moral character in children. 
A process which concerns teachers for bringing 
the child under the control of society is part 
and parcel of sound character and whole some per-
----------------------------
Kandel, I. L., 1 The Crisis and Moral Training," 
Society, 72:187, Sept. 1950, 
==~ 
ri 
fi 
il 
'I . 
sonality development, long accepted as ends 
toward which schools should work. (1) 
In conclusion Master states: 
The child must be trained to meet the obliga-
tions of democratic citizenship as well as to 
enjoy its privileges. (2) 
li 
I! Definitions 
11 The term Privi- i'1 
!I 
property rights, as used here, means the 
'I 
:j lege 
,, 
their 1j given to individuals by society to own and keep 
,, 
II 
I! possessions. 
ll 
According to this def1nit ion, a man may not steal ii 
\1 or keep any 
I! 
i' 
Possession of another even if it is lost unless ,1, I' 
,I 
,, 
I: ths owner cannot be found. 
\\ 
1 Research 
!j 
\I 
!I 
II 
The review of research presented hare is divided into li 
! ; II two main parts; The first of these sections deals with studies ii 
)I conducted in the field of ths moral and social development of [I 
[I the ch_ild. Ths article a, theses, and books used for references 1 
1i consider the problems of deceit, moral judgment, social con- li 
ii :1 
:1 cepts, immoral behavior as well as ownership of property. All 11 
of the studies reviewed, seem to be interested in discovering 
I whether the child has become socialized enough to absorb the 
llmoral concepts of our society, and in some cases, Whether the 
II child patterns his actual behavior after the social standards 
II 
fi established. In other words, as Hartshorne and May so aptly 
II- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
II (1) Stendler, C. B., "Class Biases in the Teaching of Values," ,j Progressive Education, 2'7:123, Feb. 1950. 
I: 
II 
I 
I (2) 
I 
" I' Master, J. M., "Juvenile Delinquency," Journal of Education-i
1
1 
y Sociology, 21:389, March 1948. I 
I 
!: 
3 
···~~-c••~·~~== 
I: 
' 
~~ 
1: 
il 
II 
=~~~=:=~~~ ~---~~-~=c~c~--~~--~~ 
ijput it: 11 We are interested in the social functioning of the 
I, 
iJch1ld, 6 (l) 
q 
.1: The second main section of the research chapter deals 
l!with the various types of tests that have been constructed in 
11order to discover the moral or social characteristics of young 
li 
ilch1ldren. 
II 
1\ 
ii ,, 
II ,, 
1: 
H 
ii Studies in Deceit: Carmichael conducted a study on 504 I! 
ii 
1 first grade children from schools representing a cross section jl 
. :! 
i of economic, intellectual, native, and social backgrounds to ,I 
:1 II 
1
1
1
find if they knew the correct responses to facts which they 1,\ 
I, 
iloften misrepresent. She found that tre majority of the il 
j1
1
children accepted the true representation of facts, and felt lj 
jltha t telling the truth was better than lying. In addition, the !1 
11 11 
'!)children could apply this principle to the following situations: !II 
1
1
1 ... those in which they are asked by parent, :,1, 
teacher or playmate to account for a previous 
'jl misdeed, those in which they would like to be :
1
1
1 relieved of having to perform an undesired act, 
,I those in which they seek to secure the posession 11 
il or use of property 1 and those in which they are 'I !I restrained from performing a desired activity. (2) i 
II Hartshorne and May discovered a definite relationship be- il 
1
'1 '! 
1tween deceit and characteristics such as intelligence, emotional i: 
!: !'stability, socio-economic standing, and cultural background. 
,I 
· We :find that one form of deceit or another is 
l
i,' definitely associated with such :facts as dull-
·' ness, retardation, school grade, emotional 
l~l) 
li(_g) 
Hartshorne and May, Studies in Deceit, (Tre Macmillan Compa~ 
1928) p. 7. il 
Carmichael, A. M ., 11 Moral Judgements of First-Grade Children :1 
and a Method o:f Securing Them, • Elementary School Journal !1 
4 
29:689, June 1929. ; 
------· ··-::-::-:-.::.:=;f==--- -.-:;=..:= 
1: 
!I 
!i II • ·-
II · 
5 
I i 
cc=oc=-~~T~----- ,_. 
,, 
- _:___- -----#-=-- -_- - -::;:_-:=--_: --,:_=-' 
'I 
II 
" I• II 
I' 
,( 
instability, socio-economic handicaps, 
cultural limitations, certain national, racial, 
and religious groupings, suggestibility of a 
certain type, frequency of attendance at motion 
pictures, and poor deportment at school. (1) 
!! I[ The subjects used in the Harshorne and May study included 
II children from grades five through eight ranging from the ultra 
II 
11 wealthy to the very poor with a fair number of children in the 
il II middle classes. The authors did their research in four types 
Ji of communities including a suburban city with an average 
(1 population of 10,000 people, a mid-west city with an average 
~~ population of 200, ooo, a metropolitan city, and an institution 
!I for homeless children. Below is a partial list of some of the 
ii 
11 conclusions they arrived at. 
" I' 
II 
!I I' ,, 
·I r, 
il 
i! 
'I 
li 
" 'I 
I 
i 
,, 
·' 
The older pupils in any given school group 
are slightly more deceptive than the younger 
children. 
Honesty is positively related to intelligence. 
Deceit is definitely associated with the economic 
level (lower) at home. 
The general drift of evidence inclines one to 
believe that, if all children received identical 
nurture, they would still vary in deception. 
Children who are over age tor their grade tend 
to cheat more than those who are under the 
average age for their grade, 
There is no relation between Sunday School and 
deception. 
No one is honest or dishonest by nature. (2) 
cit,, p. 14. 
cit., pp. 408-411. 
-tt~ -·--=-=-----=-= 
I 
II Moral Judgments 
I An inquir,r was made by Jean Piaget to see how children 
II 
11 from the ages of 6-13 judged actions based on the mores set up 
!lin his society, France. He found that there were two distinct 
' I types of moral judgments; one that took intentions into con-
I 
sideration, and one that only took material consequences into 
consideration. As a matter of fact, children from the ages of 
I! 
I 
II ··- 6 ,,
' 
,, 5-?, while having the ability to distinguish between an in-
I
ii tentional act and a mistake, tended to group both acts under thell 
I 
!j 
,
1 
same name as lie. ( 1) 1, 
II 
ii In conclusion, Piaget found that there were three stages !I 
1: of growth that children go through before they achieve moral 
11 
I maturity. 
I 1. The obligation to speak the truth, not to 
steal, etc., are all so many duties which 
the child feels ver,y deeply, although they 
do not emanate from hie own mind. 
2. The child no longer merely obeys the com-
mands given him by the adult, but obeys 
3. 
the rule itself, generalized and applied in 
an original way. 
Autonomy therefore appears only with recipro-
city, when mutual respect is strong enough 
to make the individual feel from within the 
desire to treat others as he himself would 
wish to be treated. (2) 
I Four thousand children ranging from 6-16 years of age 
j contributed to the study of the rights of children as they see 
1----------- ---------------------
I (1) Piaget, Jean, The Moral Judgment_Qf the Child, (Routledge 
1 
- and Kegan Paul LTD, 1950), pp. 114-139. 
(~) Ibid., pp. 193-194. 
II 
--------- 1! ______ ~-----·---------------------
-1 them ~; -~cha~~~n~e;ger .---T~--;~1ldren wer~-t-o--J~~~: tlle--:~t-ions 
I ,, 
il 
'i of characters protraye d in a tale in lilhich a moral decision had 
II 
1, to be made. Some of the conclusions drawn from the test are 
,, 
!1 lie ted below: 
I' ,, 
" 1. Younger children are lees merciful than 
I; 
il 
'I 
I 
" 'I 
older ones. 
2. Boys are lees merciful than girls. 
3. Younger children judge of actions by their 
results. 
4. Older children look at the motives Which 
prompt actions. 
5. Girls consider Why more than boys. (1) 
Social Problem Concepts: The world today is confronted 
I' 1i with many social problems including such things as economics, 
' 
In his book, "Social Concepts and the !I politics, and crime. 
li 
!i Child Mind, 11 Ordan dealt with the importance of this problem, 
,, 
I! and conducted a study on: 
,, 
li 
I! 
., 
i! 
" i! i! 
ii 
' ii II j: 
!I 
ij 
i: 
I' ~~ Ordan 
••• the effect of intellectual maturity and 
socio-economic status on the frequency and 
nature of children• e recognition of social 
problems which was studied by experimenting 
with pupil populations of two New York City 
schools located in communities differentiated 
from each other b,y certain selected socio-
economic and intellectual indices. (2) 
found these results from hie study of social problem 
li recognition: 
H- -
'i 
il (]) 
II li 
i! (2) 
- - - -·- - - - - - - - - - -
Schallenberger, Margaret E., "A Study of Children's Rights 
as Seen by Themselves," Pedagogical Seminary, 3:96 
1894-1896. 
Ordan, H., Social Concepts .l!:!l9: the Child Mind, (King 1 s 
Crown Press, 1945) p. 18. 
II 
il --
11 
7 
8 
---1~-~ 
li . 
Cl :::=--=--=----- ---=- - --=~- -=---------= -_....::::;- -=-=---=------=--- --- - =----I Concepts related to the problem of crime obtain , the highest frequency of correct re~ponse in the fifth and sixth grades and remain highest in all 
succeeding grades. (1) 
II 
Mental maturity is highly functional in children's 
recognition of social problems. (2) 
Socio-economic status itself is not a selective 
factor in social problem recognition. (3) 
Studies .Qi Immoral Behavior in School: Haggerty made a li II 
II survey of the types of undesirable behavior that occurred in a 
lj typical public school classroom and the number of times be-
jj havior problems were observed. His subjects included 800 
,, 
,, 
!l children in grades 1-8, and in special classes for subnormal 
I! ,. 
:------------------------------
Ordan, H., Social Concepts and _m Child Mind, (King's 
Crown Press, 1945) p. 95. 
Ibid. I p. 96. 
Ibid., p. 99. 
Haggerty, M. E., HThe Incidence of Undesirable Behavior in 
the Public School Children," Journal of Educational Re-
search, 2:109-113 Sept. 1925. 
I' 
i, 
I! 
It 
I 
I! ,, 
:i 
!I 
------------ :o--=~--- ---- -=--=--==-=-=---::__:____::: --~ -==-:- ==-==-=----=:.::---= 
The following study was conducted by Campbell on be-
1
1
1 
havior problems: 
I The investigation of the treatments used by 
!'I teachers in meeting classroom behavior problems 
! ... I, was conducted in eighty-three elementary school 
classrooms in Southern New Jersey in the Fall of 
!I 
I! i~~!· th~~f~s~e~~;~2 t:i;f~~~.in~~:e ~~~==-
11 rooms were rural1 village 1 and suburban schools il and in various types of city school districts. (1) 
il Campbell classified behavior problems under several headings, 
i
1
1 one of which was entitled "Problems Related to Immorality" and 
!I included such behavior difficulties as stealing, carelessness 
II of property, cheating, committing sex offenses, lying, using 
! 
i profanity, and truancy. Below is a partial section of the 
1! table showing some of the results she found. (2) 
'I !: 
'I ! 
li 
1----------------------------~~~~~~~~~----------------~ I Number of Problems ~i Problem Recorded for Grades ~~ ji II III IV v iv. Problems relating 
'i,ll to immorality •.•• 
,, a. Taking articles 
or stealing ••• 
Being careless 
" i! 
!I 
ii 
ii il 
•I 
b. 
c. 
d. 
e. 
f. II 
'1- - ~·-
w1 th property •• 
Cheating •.•••• 
Commiting sex 
offenses •..•••• 
Being slow to 
acknowledge guilt 
or lying . ..•.... 
Using profanity. 
Truancy •.. .••••• 
8 
2 
2 
4 
0 
0 
0 
0 
22 
3 
3 
12 
1 
3 
0 
0 
46 
.., 
4 
21 
1 
11 
2 
0 
16 
0 
3 
12 
0 
1 
0 
0 
1 
0 
1 
0 
0 
0 
0 
0 
3 
0 
1 
1 
0 
0 
0 
1 
Total 
96 
12 
14 
50 
2 
15 
2 
1 
1
11,(1) Campbell1 N. M., The Elementary School Teacher's Treatment 
of Classroom Behavior Problems, (Bureau of Publications, 
Teacher1 s College, Columbia University, 1925) p. 5 
( 2) Ibid., p. 13 
II ,, 
!I 
.=-4-
Stgdies ill Ownersh1D 9t.. Property: In his article, •A 
'lGenetic Study by the Paired-comparisons Rating of Offenses, 1 
II 
\!Eberhart attempted to stlldy the changes in the ranking or 
,, 
ilproperty offenses that take place from the first to the twelfth 
:j 
,I 
I 
jjgrade, and the factors responsible tor ranking offenses against 
~~~property. The study was based on the idea of which is worse, to )11 
ilsteal an apple or rob a bank, and the crimes used were based 
il 
1jon ownership W1 th tour categories set up, including: 
I! 
ill' 
1. 
2. 
3. 
4. 
Property in the home. 
Lost property • 
Property having many owners. 
Property owned by one person. (].) :I 
liThe subJects used by Eberhart consisted of 350 boys from grades I, 
~ i 
111-12, in three schools similar in socio-economic status and ii 
liamount or delinquency. 
I! 
In general, be round that a child's 
!!conception or property begins to be fairly well established by 
.I 
~~e sixth year. 
:i 1. Judgments given by boys or this age (6) in-
Further conclusions were: 
" I 
II 
!I ,, 
,, 
" ii 
'I 
',I 
!I 
'I I 
'I 
:i 
,... -
II 
itl) 1-
! 
2. 
dicated that, although little unanimity is 
present the group scores on the offenses are 
similar in rank order to the scores of older 
groups. The lack of agreement between 
members or the first grade group indicates that 
the concepts or seriousness or offenses are very 
much in the formative stage. 
The apriori classification or offenses into 
tour categories of home property, lost property, 
property with lllllDY owners, and property with 
one owner did not prove to be a serviceable one • 
-------------------------
Eberhart, J.O., 1 A Genetic Study by the Paired-Comparisons 
~~~g ot Offenses, • Journal of Genetic Psychology, 60:6, 
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3. Judgments of the seriousness of property 
offenses seem to be based principally on 
the relationship of the owner to the offender, 
the likelihood of real injury to the owner, 
and the value of the property. (].) 
!I Hartshorne and May conducted a study on the amount of 
II charitable and cooperative be:t:avior that children in the resi-
'' II dential section, in the old English stock, in the foreign 
II 
il population, and in an institution for homelss children of New 
1
1 Haven from grades 5-8 would display. The children were asked 
,I to give up their spare time and money (a form of property) to 
jj help those in need, Some of the results were: 
,, 
ji 
!I 
'I 
II 
II I 
:I 
!' 
' ii 
!! 
'1- -I-
Ii(!) 
II (2) 
1. No consistant differences between grades in 
(the willingness to render) service are 
round, but such changes as take place seem to 
be functions of the total situation. 
2. The brighter children tend slightly to be 
more cooperative than the normal and dull 
children. 
3, In most tests, and on the total service score, 
the girls are slightly more cooperative than 
the boys. 
4. General socio-economic facts make no apparent 
difference in the amount or prevalance of 
service tendencies. 
5. The resemblance between siblings in service 
tendencies seems to be partly dependent on 
biological as well as social factors. 
6. Those who have at any time been enrolled in 
Sunday School are more co-operative than those 
who have not been, but the difference is 
very slight. (g) 
-------------------- ----------
Eberhart, J. C., "A Genetic Study by the Paired-Comparisons 
Rating of Offenses," Journal of Genetic Psychology, pp. 
33-34, 1942. 
Hartshorne and May, Studies in Service and Self Control, 
(The Macmillan Company, 1929r-pp. 265-268. 
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In their article, "The Psychology of Ownership1 11 
:; Kline and France attempted to explain the childhood desire for 
d 
.I II property through the observations of teachers and students in 
I> 
II !i nursery schools. They came to the following conclusions: 
'· 1. 
2. 
3. 
·:: 
II li 
We have noticell that very young children 
desire things that they can see, feel, hear, or 
taste, things that please the senses; when 
older (6-12} they desire things they can do 
things with, as express wagons, goats, tools, 
guns, dolls, fancy ribbons and the like. 
Property getting in childhood is instinctive, 
an activity not to be surpressed or thwarted. 
What the child collects is a matter almost 
Wholly of environment. 
At adolescence the desire for material 
inanimate things is transferred to those of 
animate, social and spiritual world. Now 
the friendship, the good opinion, the good 
will, the love the confidence of and for 
others constitute the world values. (1) 
\I 
I 
'I I; 
" ;: 
,, 
'· 
.'f'l An observation was made of children from the Malting l 
I . . . 
II House School for 3-1/4 years by Issaacs, to detennine the exten~i 
,, I 
I• 
11 to Which young children in Nursery School exhibit an under-
t! standing of property. Her conclusions on the possessive impulse': li 
I 
ii in little children are very interesting. 
I; 
I' i! 
ii 
il 
I· 
:i 
I! 
II li- -
1! ( 1) 
"-
" li ( 2) 
:,1 (~) 
1. 
2. 
The common wish of little children is to have 
exclusive possession or at least the biggest 
share or main use of Whatever properties are 
the center of the interest of the moment. (2) 
The form of the possessive impulse shown in 
this material is the direct Wish to own an 
actual object, or to have exclusive use of it. 
:; 
<.2l.,j 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - •I 
Kline, L.W. and France, C.J., "The Psychology of Ownership''•,i 
Pedagogical Seminary 6:432-433, 1898-1899. 
Isaacs, Susan, Social Develop. in Young Children, (Harcourt, il 
Brace and Company, 1933) p. 221 
Loc. Cit. 
- -'~=-==---=--=---:--=-=----- -- - - ----- --
:12 
I 
I 
II pit= 
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'I !i ,, 
'I 
il 
!I 
li 
,, 
i' !i ,, 
i! 
II 
I' 
li 
ii ji 
,I 
3. 
4. 
5. 
Many of the children took it upon themselves 
now and then to act as dispensers of the 
public property and materials. Here they 
were quite well aware that the property in 
question was not theirs, rut they got a sense 
of great power from deciding who should use 
it an d who not • ( l) 
From time to time a child would take away 
the property of other children, apparently for 
the mere sake of taking rather than because 
the thing itself was especially desired. (2) 
Few objects, other than food when hungry, have 
an absolute and intrinsic value to little 
children, operating at all times and in all 
circumstances, and independently of what other 
children are having and wanting. (3) 
j, Respect for property rights cannot be 
II accordance with the rules set up by society, 
I vironment does not encourage it, says Healy. 
! 
developed in 
II 
II 
]! 
I 
I! 
II 
I! ,, 
ii 
ii He 
\i 
II 
li 
'I II- -
II (1) 
if the home en-
Children in some families, including both rich 
and poor, as a matter of custom are allowed to 
help theme elves to whatever they please in the 
way of small things at home. Under such condi-
tions it cannot be expected that there should be 
shown early that respect for property rights when 
there are no sharp rules in the home circle about 
not interfering with the belongings of others. (4) 
continues w1 th this idea in the following quotation: 
We have been constantly struck in our practical 
experience with the fact that decided values 
apertain to letting even a very young child have 
things which belong to itself alone. Beautiful 
as is the spirit of communal interest in the 
family life, it is entirely inadequate in meeting 
the desire for possession that is certainly a 
part of every normal child's mental life. I would 
------------------------------
Isaacs, Susan, Social Development 1n Young Children, 
(Harcourt, Brace and Co., 1933) p. 222 
Ibid., p. 224 
Loc. Cit. 
I
I ~~~ 
,! (4) 
I 
Healy, w., Honesty, (The Bobbs-Merrill Company 
17 
1915) pp.l5- : 
:! 
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ij 
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II 
il 
ii 
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argue that many of the general causes of dis-
honesty have also their representation in 
familiar cond1 tions of early life. (_1) 
Two thousand twelve Massachusetts school children from 
il the ages of 7 to 16 were asked by Monroe what they would do 
II 
1
,1, with an allowance or :fifty cents a month 1:f' they could spend 
,, 
1i it as they wished in order to obtain some idea of the respect 
il children had for money. His conclusions are as follows: 
I 
li 
:j 
;! 
i 
!I 
i! 
1. 
2. 
The figures show uniform growth in thrift 
tendencies with increase in years, 
The tendency to save is at all times 
stronger with boys than with girls,_ although 
the differences are less with older children. (g) 
'I I; il When Monroe asked 102 adult students of psychology about their 
II I, 
II 
II ,, 
jl 
;! 
ii ,, 
[:, 
I 
!I 
:I 
il ii 
:I ,, 
il 
,, 
11 earliest desires for money, he round that 45% remembered 
II 
having;! ,, 
I il 
!1 strong desires for money as children. 
il 
il 
'I Categories .Qf. Property: Hi~tower conducted a study on 
111 school children who steal and made a list of those articles 
!I that children appropriated most often from school. 
,, 
il 
1.1 
I 
,I 
,, 
!i ,, 
li 
'I !! 
' i! 
Into this category (stealing of articles in 
school) must be placed the taking of pencils 
and other school supplies, pocket knives, 
small coins, and numerous other articles, some 
of which are of 11 ttle or no use to the pupil 
who takes them, (£) 
!' 
,, !I Hightower also felt that the student who takes something that 
'I 
ildoes not belong to him has the feeling that it is not right, 
i: 
and!! 
li 
'ihence has some social concept of the mores set up 
I 
jl- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
I' ( 1) 
II ( 2 ) 
!'! ( 3) 
il-
=+ 
Ibid., p. 17 
Monroe, W, s., "The Money Sense of Children," Pedagogical 
Seminary, 6:152 1 1898-1899 
Hightower, H. W., 11 School Problem of Pupils who Steal," 
Educational Administration and Supervision, 33:229-2301 April 1947. 
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:' In setting up his experiment to find if children can 
i: 
!iproperly rate offenses according to seriousness, Eberhart used 
,, 
ilsuch articles as money, gloves, flowers, fruit, candy, 
II 
II ijcigarettes, groceries, rubber balls, chocolates, wagons, e.nd a 
1! ride on the street car. (!) 
,, 
,, 
,, 
'' From the above listings of property that children often 
il 
jjmeet in their daily experiences and that children would most 
l!otten take from school, an idea is gleaned of the pro-perties 
,children deal with in their every day lives. 
' 
' Methods of Testing: Testing plays an important part in 
childhood development research, and since the social maturity 
of a child is a very difficult thing to test accurately, it 
li 
II ]1was decided to review the many different types of tests used in 
:I 
jlthe studies conducted of character in order to ascertain beth 
,, . 
ri 
:1their weaknesses and strengths, 
I; 
if What Tests Measure: Olson gives a summary of the type 
~~of. character and personality tests that are available when he 
I, S!Iys: 
i] 
If 
'I 
:I I; 
Tests in the field of character and personality 
may be directed at the informational aspects of 
social standards or may attempt to set life 
situations to which the subject reacts. (2) 
Other informational tests have been designed for 
testing a knowledge of right and wrong, ethical 
discrimination, legal information, and good 
11 
citizenship. (3) 
I !:t1Y Eberiiart; :r.c.; "Agenetic study 'br-tii.e-Paired:-coiiiparisons- , 
'ii Rating of Offenses," Journal of Genetic Psychology, 60:3-37, 1 
I 
1942. ' 
, (,g) Olson, W .c., "Diagnosis of Behavior Disorders," Educational 
Diagnosis, 34:369 
~--······=--·=-=#=-("""=) __ =Ibid,, p. 370, _ 
I 
i5 
He questions the validity of such moral tests when he states: 
The hardened juvenile delinquent may know the 
socially accepted answers to many questions with-
out giving evidence or its conduct. (1) 
Scores of 1,443 delinquents on the Tei'IllB.n Fables Test 
i, 
il 
il were compared to scores of 445 non-delinquents on the same 
iJ test by Lowe and Bhimberg, in order to discover whether 
" 
,, 
!I Terman• s assumption that he was testing moral integrity was 
'I valid. After careful study they came to the following conclu-
1' 
I siena: 
! 
'I 
I 
I 
From this critique of fables, we are of course 
in no position to deny the possibility of a 
test of moral development. Our results do, however, 
make us suspicious of all tests having as tmir 
underlying principle that moral judgments offers 
a reliable estimation of moral integrity. We are 
convinced that verbal judgments of moral situa-
tions are an index of the indi v idu al 1 s intellectual 
and social apperceptions and not his moral 
character. (2) 
II 
rrypes of Tests Used: Carmiahael, in order to me a sure moral 
][judgements in the deceit area, told problem stories to a class. 
II Colored cards, each designating one of three possible be-
ll 
11 havior reactions were supplied to the children and they were 
i[ asked to choose one. The three answers were based on (a) the 
I, 
, facts as they were, (b) the facts misrepresented, and (c) facts 
;
1 
avoiding the issue. 
!I technique: 
I 
The following is an example of this 
~--- -----------------------------
! (,!) Loc. cit. 
'I 
II < 2> il- Lowe G., Shimberg, M., "A Critique of the Fables as Moral Judgment Test 1 11 Journal of APPlied Psychology, 9:591 1925. 
:16 
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I 
'I 
:I 
1J. while alone, drew pictures on the school 
wall. The next morni~ the teacher asked 
J. whether he did it. 1 Would you 
••• {a~ say, 1 Yes, Miss Rose, I did it .• 
b say, "No, Ma 1m I did not.• 
c cry and say, 1 I don't think I did.• (].) 
II She round that this method of testing was not completely rool-
1'. 
ii proof, and felt that the three choice answers hindered the test.!! II ' 
!I 
il In his study or 'the moral judgments or children, Piaget 
' 
1! told tw stories at the same time, one of which portrayed 
_, 
" i, intentional misbehavior; the other accidental misbehavior 1 and ,, 
i! 
l1 asked the following questions: 
II 
l. 
2. 
Are these children equally guilty? 
Which or the tvc is the naughtiest? (g) 
j! Schallenberger conducted a study on the rights or 
!I 
!i children as they see them with a group who ranged from 6-16 
n 
h 
11 years or age. She told a story which was concerned w.1. th a 
!I 
ljmoral decision that was made, and asked the children to write 
II their. opinions about the tale as a part of a language arts ex-
!jercise. Tre use of the story technique was defended by the 
II 
!I author. 
:: 
ii- -
II<!> II(~) 
I, 
II(..§) 
~ ! 
Stories usually appeal to children and throw 
them orr their guard more easily than direct 
questions as to what they think or do not think. (..§) 
Trey (the children) wrote their opinions as 
language exercises4 having no idea or the use to be made o:r them. \j) 
------------------------------
Carmichael, A.M. 1 "Moral Judgments of First Grade Children 
and a Method or Securing Them, • El.emen tar;y School Jourml, 
29:687, Sept. 1928-June 1929. 
Piaget, J ., ~ Moral Jwipn t !}!. ~ Child (Routledge and , 
Iegan, Paul Ltd., 1950) p. 119 , 
Schallenberier, M., 1A St~ or Children• s R~hts as Seen bf 
:17 
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I 
II 
il 
" 
Jui-Ching developed a test to measure the sociability 
!I school children, the form of Which is based on a question to 
II 
!I 
1 ,, 
lr 
of 1 
I' I 
11 be asked of the children. There were four possible anslvers and '! 
,, 
!! each answer was rated according to the greatest and least 
I' 
11 desirability. Since his subjects ranged from children in the 
,, 
!i fifth grade to children in the eighth grade, his test was a 
li 
!i written one. 
I; 
I 
lr d ,, 
ii 
!I 
!i 
,; 
li 
li 
1. 
An example is presented below. 
What would you do, if you find your 
mate has cheated you in a game. 
1. Never play with him again. 
2. Cheat him in the game too. 
3. Ask him to stop cheating. 
4. Call him a cheater. 
play-
0 
-2 
1 
0 
For her ma.terial on the "Social Development in Young il !i 
II il Children," Isaacs used the observational technique on thirty-
~~ one children over a period of 3-l/4 years along with 420 let-
il ]I ters written by mothers and nurses concerning their observa-
!r tiona on the behavior of the individual children studied. (g) 
i' ;I 
Hartshorne and May used verbal appeal in their studies 
on self-cacrifice. The excerpt included here will better ex-
:1 plain the technique they employed. 
:1 
1: 
I• 
II 
II - -
II (].) 
il 
II (2) 
,, 
The first statement made to the children was a 
matter-of-fact announcement offering them the 
opportunity of giving to charity the cost of 
the ice cream (given to them as a present). 
More than half {53.5%) of these institutional 
children for whom ice cream was an unusual 
Jui-Ching, H., "A~ .2f the Sociability of Elementary , 
School Children, 11" {Bureau of Publications, Teacher' s .• 
College, Columbia University, 1928 ), Appendix p. ii. ' 
Isaacs, s., "Socllal Development in Young Children11 (Harcour~ 
Bruce and Company, 1933) 
:18 
treat signed awq their dessert. On the 
second appeal, ~ioh stated the object to 
Which the money would be sent, 35.6% came 
in malting 89%; and after the final state-
ment, in ~ich the principal spoke of the 
Joy of givigg and gratitude of the Russian 
children, 5.% more said they would do without 
their ice cream, bringing the total to 94,%. (]::) 
i The paired-comparison method (which notes the better of 
i !
1 
two choices) was considered satisfactory for securing the 
'I 
ilranking of the seriousness of property offenses from the first 
~ I 
II to the twelfth grades and vas thought to be more valuable for 
jlgroup subjects than for individual subjects, according to 
!(Eberhart. In testing boys in the early primary grades the 
l
'jpicture technique was employed which included simple lined 
jdrawings with only the essential details presented. Later on 
jthe pictures were hinged together in order to facilitate 
i: 
:I 
i I 
I I f: 
','; 
i! 
ii 
!I choice. i Instructions were given informally, explaining what the; 
'I ilboys in each of the pictures was doing, and asking which ot the 
'il two boys was the naughtier. In order to detem ine the valid1 ty 
! of the picture test it was g1 ven to an older group of children 
!along with a written verbal test on the same subject. The 
~~ .787 correlation between the verbal test and the picture 
d jltest was based on five factors quoted here. 
II 
'I II 
ij 
'I 
II 
1. 
2. 
Degree of equivalence between the offenses 
as verbalized and as pictured. 
The amount of seriousness which separates 
the items for the subjects tested. 
II 
!I(],} Har~~o~n~,-a~d-M~~ ;t~~e; ~-s~~i:e-a~d-s:~ ~o~t~o~-
11 (The Macmillan Company 1 1929 ) 1 p. 35 • 
'I I 
i9 
I 
I' 20 I 
~~--- I: ·---. _--~----~~-~-~-c-Jib=== 
,, 
II 
" II 
4. 
~ i 
II 
Possible 
subjects 
two teet 
changes in 
during the 
sessions. 
the attitudes of the 
interval between the 
Possible variations in attitude to\vard the 
tests from one session to the next, and the 
willingness to co-operate with the experi-
ment. 
I' 
': 5. Chance errors. (]) 
li Eberhart summed up his study or the picture teet technique by il 
,, 
11 saying that this technique was a valid one. 
II 
~~I 
,, 
!I 
II 
!I 
' 
'I 
It 
I I 
.I 
The conclusion seems warranted that pictures 
can serve as useful substitutes for words in the 
measurement of certain social values, when the 
subjects are below the age at which rapid and 
effective reading is possible. (2) 
In his study of "A Picture-Preference Character Teet," 
11 Woodrow grouped his pictures together in a eerie s of four, two 
I 
ij across and two down. 
I 
He introduced the test to the children 
I! il with the explanation that it was his purpose to discover which 
I, pictures the youngsters liked best. The pictures were arranged 
II li in such a manner that: 
'I I, 
li 
ii 
ii 
II 
:I 
i: 
i 
II 
Each of the four pictures illustrates, or at 
least is thought to illustrate, desirable and 
undesirable degrees or the same trait. Thus 
one set is intended to illustrate orderliness 
and disorderliness, another good and bad 
manners., ..•• etc. (3) 
,, - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
!i (1) Eberhart, J.C., "The Use of Pictures in the Estimation of 
1i - the Seriousness of Property Offenses," Journal of Genetic 
'
1 Psychol~, 56:425, 1940. 
'r (2) Ibid., p. 43'7. (3) Woodrow, H., "A Picture-Preference Character Test," Journal 
' - .Slf. Educational Psychology, 17:519 1 Oct. 1926. 
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:! 
II 
II 
I' ~ ·-- --------·----- -· - --- -~. ,, 
ii In addition simple sketches were used by Woodrow. 
li 
Simple sketches rather than 
were used so as to a void an 
irrelevant details. (1) 
completed drawings 
over abundance of 
!! Woodrow 
I! 
11 li justifies his use of pictures in the following quotatio~. 
II 
" !' Properly constructed pictures are differentiated '' 
from such material as verbal questions or problems 
by certain characteristics which may lend to them 
value for use in character tests. They portray 
many situations in a more life-like manner than 
do verbal statements, and, since they do not 
necessitate the use of reading or writing, they 
may be used, as in the present investigation, 
with children in the primary grades, at ages for 
which few, if any, valid character tests have yet 
appeared. (g) 
In fact, one of the advantages accruing from the 
use of pictures may be that a child Who, When 
directly a eked Whether he approves of stealing, 
would reply in the negative, would, nevertheless 
"like" a picture showing a boy cleverly appro-
priating an apple from the stand of a guaint 
dealer busy arranging his bananas. (~) 
I 
i' jl 
I! 
li 
II 
I' I! 
II 
I il ,, 
'I II 
,, 
The writer cautiously sums up his findings on the advisability 
ii of 
li 
i! 
i: 
'i 11--
li ,, 
i (].) 
! 
( 2) 
( 3) 
( 4) 
using the picture technique for a character test. 
-
In conclusion it should be stated that the 
preceding data are not regarded as definitely 
establishing more than that the picture-
preference technique shows promise. (4) 
- - -- - - - - - - - - - - - - - - - - -
Ibid., p. 522, 
Ibid., p. 519. 
Ibid., p. 531. 
Ibid., p. 540. 
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towns within a New England metropolitan area. 
As it was desired to determine \·lb.ether article value, 
article age, or the nature of the article concerned hao. any 
influence on the second graders• understanding of the 
property rights concept, these characteristics of value, 
age and type were varied for tbe sixteen articles featured in 
the test. Several second grade teachers were asked to suggest 
I . 
!! 
,, 
1
1 articles l-lith l-lhich ,, their pupils would be most familiar, and ,, 
!'i 
' 
from these, eight were selected. Below is a list of the 
articles used in the test arranged according to the article 
type and age. 
I. School Supplies 
a. Old pencil, new pencil 
b. Old book, new book 
II. Toys 
a. Old ball, new ball 
b. Old bicycle, new bicycle 
III. Clothes 
a. Old mittens, new mittens 
b. Old sweater, new sweater 
IV. Money 
a. Old coin, new coin 
b, Old bill, new bill 
For purposes of analysis of the data, the articles 
li jl were later arranged in the following value order: 
,I 
old pencil, 
I! 
:I 
!! 
ball, coin, mittens, bill, book, sweater and bicycle, and new 
pencil, ball, coin, mitt ens, bill, book, sv1eater and bicycle. ,, 
,, 
To discover whether the understanding of property " rightsll 
'I 
-:.-4--=::-.-=-=-
--==="---==~~- -~------- --
i 
:
1 
was influenced b-; the number of siblings of the child tested, 
I· 
li 
I! 
his age and status in the family, Sunday School attendB.nce, 
li 
II 
Nursery School attendance and socio-economic status of the 
family, appropriate questions were aSked of the child and 
!j 
'I 
1: 
his answers recorded. 
The pictures were drawn in india ink and the objects 
I! 
I' li 
to be used in the study were colored, Very little o.etB.il was 
used in the drawings and the backgrounds rrere kept simple so 
I as to direct the attention of the child to the article itself. 
II In order to distinguish between ne1'-' and old articles, two 
'I !, 
1 different tones of the same co lor were used: the new pencils, 
books, balls, bicycles, mit tens and S'lfenters were colored a 
bright red while the corresponding old articles rrcre colored 
a dull red. Light yellow vas used for the ne., co ins, dark 
yellow for the old coins, light green for the new bills and 
dark green for the old bills. Two boys and two girls were 
used ns the main cl:1aracters in each group of four dr1n1ings so 
that sex would not play an important part in determining the 
child1 s ansve~ • 
. The four pictures were placed side qv side on white 
cardboard. Each drawing was 6 11 by 4-l/2 11 in size and the 
il 
1
1 four pictures were ple.ced 1-5/8 11 apart on sixteen sheets of 
li 
'I 
It 
I 
! 
vrhite cardboard measuring 7-5/16 11 by 27-7/8". In addition, 
the drawings were arranged randomly according to whether the 
child would return, leave, use, or keep the article. This 
was done to decrease the chances of guessing. The old and new 
---------
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articles were also randomly placed so that an old and new 
article of the same type did not appear together. The final 
arrangement of pictures is included here. (See also pp. 
for actual drawings.) 
1. Ne\1 bioyole 
a. Use 
b. Return 
o. Leave 
d. Keep 
2. Old penon 
a. Return 
b. Leave 
o. Keep 
d. Use 
3. Old bill 
a. Keep 
b. Use 
o. Leave 
d. Return 
4. New mittens 
a. Use 
b. Keep 
o. Leave 
d. Return 
5. Old sweater 
a. Return 
b. Leave 
o. Use 
d. Keep 
6. New Coin 
a. Keep 
b. Return 
o. Leave 
d. Use 
7. Old book 
a. Leave 
b. Use 
o. Return 
d. Keep 
8. New ball 
a. Return 
b. Leave 
o. Use 
d. Keep 
9. New sweater 
a. Keep 
b. Use 
o. Return 
d. Leave 
10. Old mittens 
a. Return 
b. Leave 
o. Use 
d. Keep 
Z5 
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11. New bill 
a. Leave 
b. Return 
c. Use 
d. Keep 
12. New book 
a. Keep 
b. Return 
c. Leave 
d. Use 
13. Old ball 
a. Use 
b. Leave 
c. Keep 
d. Return 
14. Old bicycle 
a. Keep 
b. Leave 
c. Return 
d. Use 
15. Old coin 
a. Return 
b. Use 
c. Keep 
d. Leave 
16. New pencil 
a. Keep 
b. Return 
c. Use 
d. Leave 
In presenting the test orally, the follmring detailed 
!1 procedure was used for each child: 
,, 
:! 
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11 Do you like to play game a? 
\l'e are going to play a game today, but first I would 
like to ask you a few questions. Is that all right? 
What is your name? 
When is your birthday? 
How old are you? 
\'lhat does your father do? 
What does your mother do? 
Do you have any brothers and sisters? How many? 
How many younger brothers and sisters do you have? 
How many older brothers and sisters do you have? 
Do you go to Sunday School? 
Do you go every Sunday, once in a while, or never? 
Did you go to Nursery School? 
Now we are going to play the game. 
I am going to tell you What each picture says and 
then you tell me Which one you choose. 
If you found a nice new shiny bicycle that did not 
belong to you on the street, would you •.• 
(a) 
(b) 
(c) 
(d) 
Ride it for a while like this girl is doin~? 
Try and find out whose it is like this boy is 
doing? 
Leave it where you found it like this girl is 
doing? 
Take it home and keep it like this boy is 
doing? 
(The child then indicates his answer by pointing to the 
picture he chooses, or he indicates his choice by 
repeating the anB"rer that has been stated orally.) 
(All sixteen questions are repeated in a similar manner.)! 
Did you like the game? 
1vasn1 t it fun to play?" 
27 
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To record the ans••ers given by the children, the 
checklist included below was used. 
Initials 
-------------------· Birth date ----------
Father's Occupation-------------------------------
Mother1s Occupation--------------------------
Guardian's Occupation-----------------------------
Number of siblings 
Status of child in the family 
Oldest 
Middle 
Youngest 
Only 
Sunday School attendance 
Regular 
Seldom 
Never 
Nursery School attendance 
1., __ _ 
2., __ _ 
3., ____ _ 
4. __ _ 
5. __ _ 
6. __ _ 
7. __ _ 
8. __ _ 
9. __ __ 
10. __ _ 
11. __ __ 
12. ___ _ 
13. __ __ 
14. __ __ 
15. __ __ 
16. __ __ 
Yes 
No 
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" CHAPTER II I. 
THE ANALYSIS OF DATA 
I; 
:, 
!: The responses of sixty second grade children in this 
1: 
ii study will help to ans>ver these questions about their under-
r! 
1! standing and knowledge of property rights: 
ii 
Have the children in the second grade grasped an ]j 
li 
II 
li 
II 
II I· 
I' I, 
I! 
I 
1. 
understanding of the concept of property rights Jl 
I' 
as defined qy our society? 
2. Does the newness or oldness of an article in-
fluence the second grader's knowledge of 
property rights? 
3. Does the value of an article de term i.ne the 
amount of understanding that a second grade 
child bas concerning property rights? 
4. Is there a Qli,lt. ·iittt~Un· between the responses of 
the children in the study and the type of 
article? 
5. Do the following characteristics have an effect 
on the amount of understanding a second grader 
bas concerning property rights? 
Sex 
Sunday School attendance 
i· I; 
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c. Nursery School attendance 
d. Socio-economic status • 
e. Family size 
r. Status in family 
g. Age 
Analysis of the data will center about answering these 
~l- -~=-=------_ 
' 
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11 The first 
11 the study. 
,I -
j! 
table shows the ages of the children used in 
TABLE 1..... 
j! 
!i 
!' 
CHRONOLOGICAL AGES OF SIXTY SECOND GRADE CHILDREN 
I =C=l=a=s=s =I=n=t=e=r=v=a=l======================= 
rl Real limits f d fd 
I 
I 
Ji 
li 
II 
I] 
jl 
II 
i! ,, 
II 
I' 
111 
110 
109 
108 
107 
106 
105 
104 
103 
102 
101 
100 
99 
98 
97 
96 
95 
94 
93 
92 
91 
90 
89 
88 
87 
86 
110.5-111.5 
109.5-110.5 
108.5-109.5 
107.5-108.5 
106.5-107.5 
105.5-106.5 
104.5-105.5 
103.5-104.5 
102.5-103.5 
101.5-102.5 
100.5-101.5 
99.5-100.5 
98.5- 99.5 
97.5- 98.5 
96.5- 97.5 
95.5- 96.5 
94.5- 95.5 
93.5- 94.5 
92.5- 93.5 
91.5- 92.5 
90.5- 91.5 
89.5- 90.5 
88.5- 89.5 
87.5- 88.5 
86.5- 87.5 
85.5- 86.5 
1 
1 
1 
0 
0 
0 
1 
0 
0 
1 
3 
0 
1 
2 
0 
1 
5 
7 
4 
8 
8 
5 
2 
7 
0 
2 
N = 60 
,£17 fl7 289 
fl6 ,£16 256 
fl5 f 0 0 
fl4 f 0 0 
fl3 f 0 0 
fl2 f 0 0 
f11 f11 121 
flO f 0 0 f 9 f 0 0 f 8 f 8 64 f 7 f21 147 f 6 f 0 0 
.;. 5 f 5 25 f 4 f 8 32 f 3 f 0 0 f 2 f 2 4 f 1 f 5 5 
0 0 0 
- 1 - 4 4 
- 2 -16 32 
- 3 -24 72 
- 4 -20 80 
- 5 -10 50 
- 6 -42 252 
- 7 - 0 0 
- 8 -16 128 
1----------------------------
1 
ji Mean = 93.02 
S.D. = 5.23 
,. 
' 
',I, 
li I 
II The ages of the second grade nhildren ranged from nine li 
1: 
years three months to seven years two months, while the averagei! 
,, 
was found to be around seven years and nine months. Since the II 
31 
children were in their second term of the second grade this :; 
I· 
~mea._n_se,l;l_m~(i t9 ~Et~P.~q~_g).. as compared_to _Q1he_r ~ec.ond gr_ll.d.e~~-~~ _ -~~~ 
,, 
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32 
' 
i 
=-=-=-=-c=--:=-- - ~ --- _ _:_:_-_:_-_ --=--=-=-----=:~....::;:~--- --_-----,---=-------,-_--:-:-::..:-----:-::_:-:::-:::-_--::_~:-::- ~------. ---+----=-~~~ 
II In the follovJing table 1 the agee of sixty second grade 
'• 
girls were arranged chronologically, to give the reader a bet-
;1 ter picture of the group. 
i' 
,, 
ti 
I! 
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ii 
I 
I [I 
1: 
" II 
1: 
TABLE II. 
CHRONOLOGICAL AGES OF T~lENTY-FIVE SECOND GRADE GIRLS 
Class Interval Real Limits f d fd fd2 
109 108.5-109.5 1 ,£16 ,£16 256 
108 107.5-108.5 0 ,£15 ,l 0 0 
107 106.5-107.5 0 ,£14 ,l 0 0 
106 105.5-106.5 0 ,£13 ,l 0 0 
105 104.5-105.5 0 112 f 0 0 
104 103.5-104.5 0 ,tn 1- 0 0 
103 102.5-103.5 0 /-10 1- 0 0 
102 101·.-5-102. 5 0 f 9 1- 0 0 
101 100.5-101.5 1 1- 8 1- 8 64 
100 99.5-100.5 0 f 7 ,l 0 0 
99 98.5- 99.5 1 1- 6 1- 6 36 
98 97.5- 98.5 1 1- 5 f 5 25 
97 96.5- 97.5 0 .;. 4 1- 0 0 
96 95.5- 96.5 0 f 3 ,l 0 0 
95 94.5- 95.5 4 ,l 2 1- 8 16 
94 93.5- 94.5 4 1- 1 ,l 4 4 
93 92.5- 93.5 1 0 0 0 
92 91.5- 92.5 2 - 1 - 2 2 
91 90.5- 91.5 2 - 2 - 4 8 
90 89.5- 90.5 2 
- 3 - 6 18 
89 88.5- 89.5 0 
- 4 - 0 0 
88 87.5- 88.5 3 
- 5 -15 15 
87 86.5- 87.5 0 
- 6 - 0 0 
86 85.5- 86.5 2 
- 7 -14 98 
Mean = 93.2 
S.D. = 4.90 
Of the twenty-five girls studied, the eldest was nine 
years and one month of age and the youngest vrs.s seven years andi 
nine months of age. The average a.ge for the girls was found to' 
be seven years and nine months. 
I 
I 
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In the next table the boys were arranged according to '' 
!! 
li thei ages. '' 
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il 
Clas 
i_'j! Mean 
S.D. 
IJ 
TABLE ill 
CHRONOLOGICAL AGES CF THIRTY-FIVE SECOND GRADE BOYS 
Intervals 
11 
10 
09 
08 
07 
06 
05 
04 
03 
02 
01 
00 
99 
98 
97 
96 
95 
94 
93 
92 
91 
90 
89 
88 
93.3 
5.2 
Real Limits 
110.5-111.5 
109.5-110.5 
108.5-109.5 
107.5-108.5 
106.5-107.5 
105.5-106.5 
104.5-105.5 
103.5-104.5 
102.5-103.5 
101.5-102.5 
100.5-101.5 
99.5-100.5 
98.5- 99.5 
97.5- 98.5 
96.5- 97.5 
95.5- 96.5 
94.5- 95.5 
93.5- 94.5 
92.5- 93.5 
91.5- 92.5 
90.5- 91..5 
89.5- 90.5 
88.5- 89.5 
87.5- 88.5 
t 
1 
0 
0 
0 
0 
0 
1 
0 
0 
1 
2 
0 
0 
1 
0 
1 
l. 
3 
3 
6 
6 
3 
2 
4 
d 
f.l9 
f.l8 {-1.7 
i'l6 
i'l.5 
i'l4 
,£1.3 
,£1.2 
I'll 
,llO 
-.! 9 
,l 8 
.f. 7 
{- 6 
.f. 5 
.;. 4 
.;._ 3 
" 2 
.f. 1 
0 
- l. 
- 2 
- 3 
- 4 
fd 
l-19 
.,t.o 
..;._ 0 
.;. 0 
;. 0 
.;. 0 
/-13 
,l 0 
1-o 
i'lO 
f.l8 {- 0 
" 0 f. 6 
,l 0 
.;. 4 
~ ~ 
.f. 3 
0 
- 6 
- 6 
- 6 
-20 
td2 
361. 
0 
0 
0 
0 
0 
169 
0 
0 
100 
162 
0 
0 
36 
0 
16 
9 
1.2 
3 
0 
6 
12 
1.8 
80 
' !i 
I' 
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1
1
1
1 
The oldest boy •s nine years and three months while the 1: 
!I yoi1Jlg at boy was seven years and tour months, giVing a twenty-
~ i 
,, 
li three 
ii 
,. seven 
'I II 
11 
also 
li 
=c -~~c~~~O 
,. 
oint range, the same as that for the girls. A mean of !i 
j: 
ears and nine months was comp11ted for the boys which is 1: 
,, 
,, 
oat exactly equal to the mean obtained tor the other ,J 
'I 
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Here the 60 second grade children have been arranged 
according to the size of their families. 
TABLE IV. 
DISTRIBUTION OF POPULATION ACCORDING TO FAlHLY SIZE 
No. of Siblings No. of Children % of Children 
Studied Studied 
0 6 10 
1 23 38 
2 14 23 
3 8 13 
4 3 05 
5 2 03 
6 1 02 
7 0 00 
8 1 02 
9 0 00 
10 1 02 
11 0 00 
12 1 02 
------~-------------- ----
Thirty-ei~ht percent of the children used in the study 
had one sibling. Twenty-three percent had two siblings, four-
teen percent had three siblings, and ten percent had no sibling~. 
Those who had four siblings totaled five percent and those 
who had five siblings totaled three percent. Of the sixty 
children studied, two percent came from families with six sib-
lings, another two percent had eiFht brothers and sisters, still 
" 
another two percent had ten siblings and an additional two 
percent had twelve brothers and sisters. 
The family status of each of the sixty second grade 
il children was also taken into consideration. li 
'I ,, 
I 
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TABLE V. 
-FATHLY STATUS OF THE INDIVIDUALS PARTICIPATING IN 
THE STUDY 
li ==o;:~==:=..-.=-- -- ==-=-== 
II 
'I 
I 
:i ff 
if 
I' i! 
Status of the 
Individual 
Oldest 
Middle 
Younp:est 
Only 
i 
11-.--.--
No. of Children 
Studied 
20 
% of Children 
Studied 
33 
17 28 
17 28 
6 10 
;; 
'i 
One-tenth of the sixty children studied were only child- 1, 
li ren, while one-third were the eldest sibling in the family. Thai 
1: percentage of students having a younp:est or middle sibling stat;, 
ii 
I ii us was the same, twenty-eight percent. 
ii 
i, the 
'I 
I [i 
II 
!, 
' 
The type of Sundy School attendance of the children in 
study was the next factor studied. 
TABLE VI. 
:P;tl!::;o~ 
SUNDAY SCHOOL ATTENDANCE OF SIXTY SECOND GRADE CHILDREN 
i\ zz=========:;z;a;:=-:=;;:-======..=:========== 
Type of Attendance No. of Children % of Children 
I II: . 
Regular 47 78 
Seldom 8 14 
Never 5 08 
Over three-quarters, of the second p:rade pupils studied 
,, 
1
! claimed to attend Sunday School regularly, while a little over 
,, 
[I fourteen percent seldom went at all. Eip:ht percent never went 
jl -
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" 
' il to Sunday School. 
I! 
A large majority of the children used in the ' 
:: 
1, study appeared to attend Sunday School every Sunday. 
I' 
The seventh table shows how ma.nv of the second !'rade 
' 
" 
1
1
, children 
\:not. 
ii ]I 
in the study attended Nursery School, and how many did 
TABLE VII. 
• ., •if ~
i: NURSERY SCHOOL ATTENDANCE OF SIXTY SECOND GRADE CHILDREN ,I 
I! 
I 
il =;;;:=·=======:::--:::;=::;,::=======+== 
I', 
!i Type of Attendance 
li ~~-or---~--:::--,-­
; 
!i 
il 
Ji 
ll 
I; 
li 
i, 
··-~--
Ref"Ular 
Never 
~-- ----
Nursery School 
No. of Child.ren 
14 
46 
was not attended by 
~ of Children 
23 
77 
- -- -~ 
many of the second 
1
11 grade children studied. Only twenty-three percent said they 
li 
I 
[1, had gone regularly as compared to seventy-seven percent who had 
I• 
II never attended. 
' I' 
-
36 
I 
\1 
The second grade children used in this study were also 
arranged according to their socio-economic status by means of 
the prestige value of the work their fathers were doing. 
TABLE VIII. 
SOCIO-ECONOMIC STATUS OF SIXTY SECOND GRADE CHILDREN 
li 
37 
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i 
Socio-Economic 
Status 
No. of Children % of Children 
Upper 
Middle 
Lower 
0 
40 
20 
00 
67 
33 
Two-thirds of the sixty second grade children studied 
came from middle class homes, while only one-third came from 
lower class families. Upper class children were not included 
in this study. 
The writer arbitrarily classified upper class children 
as those whose fathers were professional people and those who 
worked in the upper echelons of large-scale business enter-
prises. Small business and semi-professional fathers were 
considered middle class, while laborers and non-professional 
fathers were classified as lower class. 
=="-"-=-=:"'-'-"--:l--::_~_ 
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In order to determine whether or not the children 
studied has grasped the property rights idea, the number of 
conventional and unconventional* responses to the test ques-
tiona were recorded. The number of times each child in the 
study gave conventional and unconventional responses was also 
considered. 
TABLE IX. 
THE NUMBER AND PERCENT OF TIMES SIXTY SECOND GRO.DE CHILDREN 
GAVE CONVENTIONAL RESPONSES 
No. of 
Children 
23 
12 
4 
6 
3 
2 
1 
2 
1 
2 
1 
1 
2 
No. of Times 
Conventional 
Responses Given 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
4 
0 
% of Times 
Conventional 
Responses Given 
100 
94 
88 
81 
75 
69 
62 
56 
50 
44 
38 
25 
00 
From the preceding table it can be seen that twenty-
three out of the sixty children studied have definitely learned' 
what the property rights concept is. 
; -A; ;;s;d-h;r; "c;n;e~tio~ai ;.e;p;n;e;"-r;f;r; to - .. ;et:;;~ ;e: '"' 
sponses" only, while "unconventional responses" refers to 
"leave, use and keep responses." 
38 
Twelve of the sixty second grade children studied gave 
conventional responses ninety-four percent of the ti~es, four, 
eighty-eight percent of the times and six, eighty-one percent 
of the times showing that these children seemed to have ac-
quired a fairly good idea of property rights. 
A fair idea of property rights was grasped by the three 
children whose conventional responses totaled seventy-five 
percent, the two whose conventional responses totaled 
sixty-nine percent, and the one whose conventional responses 
totaled sixty-two percent. 
The fact that two children gave conventional responses 
nine times out of a possible sixteen, another eight times out 
of sixteen, and two more, seven times out of sixteen proves 
that they had not completely learned the property rights idea, 
but that they were beginning to gra.sp the idea. 
Of the children studied, one child gave conventional re-
sponse thirty-eight percent of the times, a.nother, twenty-five 
percent of the times and two z~ro percent of the times. This 
seems to point out clearly that these children had not even 
begun to understand society's idea of property riEhts. 
It is evident, however, that the majority of the pupils 
studied have a good understanding of the property rights 
concept. 
39 
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TABLE X. 
THE NUMBER AND PERCENT OF TIMES SIXTY SECOND GRADE 
CHILDREN GAVE UNCONVENTIONAL RESPONSES 
No. of 
Children 
23 
12 
4 
6 
3 
2 
1 
2 
1 
2 
1 
1 
2 
No. sf Times 
Unconventional 
Responses Given 
0 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
12 
16 
% of Times 
Unconventional 
Responses Given 
00 
06 
13 
19 
25 
31 
38 
44 
50 
56 
63 
75 
100 
Table X again points out the fact that the majority of 
the second grade children studied have grasped the idea of 
property rights. It differs from the previous table due to 
the fact that it considers the unconventional answers given 
rather than the conventional answers given. 
II ,, 
,, 
,, 
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In order to gain a clearer insight into the type of 
I• li unconventional responses the children in this study gave, the 
!: 
I ,. 
,, 
I' 
responses of the pupils have been divided into those who 
would leave, use, or keep articles. The next table considers 
l;i the number and percent of the sixteen articles that the 
children in the study would leave. 
TABLE Kh 
THE NUMBER AND PERCENT OF SIXTY SECOND GR~DE CHILDREN 
WHO WOULD LEAVE ARTICLES 
No. of 
Children 
% of 
Children 
No. of Articles 
That Would Be 
Left 
% of Articles ; 
That Would Be ;j 
Left 
' I' :1_3_3 __ _ 
,, 7 
,, 6 I 
:; 5 
I• 
j 1 
' 3 I' 
i! 1 
I 
.I 1 
,, 1 
ii i' 2 
i: 
55 
12 
10 
08 
02 
05 
02 
02 
02 
03 
0 
1 
2 3 
5 
6 
9 
10 
11 
16 
00 
06 
13 
19 
31 
38 
56 
62 
69 
100 
i' 
.I 
-----------------------------------------------------
ii It can be seen that of the sixty second grade children 
li studied, fifty-five percent would leave none of the articles. 
'I 
I 
'I 
i' 
): 
Twelve percent of the second graders used in this study ' 
would leave one article, ten percent would leave two articles, 
1: and eight percent would leave three articles. 
r: 
:I 
II 
Those who would leave five or six totaled two percent 
and five percent respectively. 
Ten articles would be left by two percent of the 
children studied, eleven by two percent of the pupils and 
,, 
41 
il 
il 
sixteen by three percent of the youngsters 
These last figures show that a few of the children !I 
il 
:1 failed to cemprehend society's demands toward property. Even 
II 
li 
though the mores of our socie~y do not frown as badly on leav-
ing articles that do not belong to the finder as they do on 
uaing or keeping articles, the act of leaving articles is con-
sidered unconventional when compared to the returning of 
articles. Most of the children studied who would leave a 
large percentage of the articles stated that they would do so 
because they felt that the owners could not be found easily. 
Table XII shows the number and percent of second graders·' 
;; in the study who would use articles tha.t they found. 
:I ,, 
TABLE XII. 
THE NUMBER AND PERCENT OF SIXTY SECOND GRADE CHILDREN 
WHO WOULD USE ARTICLES 
'· No. of· 
Children 
% of 
Children 
No. of Articles 
That Would Be 
Used 
% of Articles •· 
That '1/ould Be~ 
Used 
49 
7 
1 
1 
2 
81 
12 
02 
02 
03 
0 
1 
2 
3 
4 
00 
06 
13 
19 
25 
Of the sixty children studied, a total of eleven would 
use found articles which is equal to nineteen percent of the 
1! pupils studied. Twelve percent of these children would use 
II 
I, one article, two percent would use two articles, two percent 
II 
]I would use three articles and three percent would use four 
.. 1,'1 
0 
lll't~cles which indicates that me~~st of them realized that found , 
j, 
li 
I 
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\I ,, 
~ I 
I 
I 
articles should not be used. 
In the following table the number and percent of found 
articles a second grader in this study would keep is considered. 
i! 
No. of 
Children 
49 
8 
2 
1 
TABLE XIII. 
THE NUM3ER AND PERCENT OF SIXTY SECOND GRADE OHILD-
REN WHO WOULD KEEP ARTICLES 
% of 
Children 
82 
13 
03 
02 
No. or Articles 
That Would Be 
Kept 
0 
1 
2 
11 
% of Articles 
That Would 
Be Kept 
00 
06 
13 
69 
The preceding ta.ble shows that most of the children,82~, 
studied have learned that one should not keep another's proper-
ty. 
Thirteen percent of the children in the study would keep 
one out of a possible sixteen found articles. Those children 
in the study who would keep two articles totatled three per-
cent. The one second studied who would keep eleven out of 
sixteen found articles is an exception. In that case, the 
knowledge of the property rights concept is definitely lacking. 
43 
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:I 
![ The difference in the responces given by the second 
il 
:1 grade children studied to old and new articles is presented in 
I 
,I the next table in order to determine whether the age of an 
!i 
;I li article has any influence on tre child's conception of proper-
' 1
1
'1 t~' rights. 
lj 
I• 
I' TABLE XIV. 
•I 
DIFFERENCE IN P..ESPONSES TO OLD AND NEv! ARTICLES 
:;======================================~3====================4 
ri Age Type Total No. of %of S.E. Diff. S.E. C.R. 
!1 of of 1 No. Resp. Rcsp. in % of 
\
1,Article S.R. of Given Given Diff. 
1! Resp. 2 
!i 
il 
1
[ Old 
il 
il New 
II 
'· 
Old 
New 
II Old 
' 
11 New 
Old 
Return 
Return 
-
Leave 
Leave 
Use 
Use 
480 
480 
480 
480 
480 
480 
398 
393 
64 
58 
9 
11 
.83 
.82 
.13 
.12 
,02 
,02 
.018 
.018 
.016 
.015 
,007 
.007 
.01 .025 
.01 .022 
.oo .010 
.400 
.455 
.ooo 
il 
Keep 
Keep 
480 
480 
9 
18 
,02 
.04 
,007 
.009 
,02 .012 1.667 
',: New 
IH 
#·=~~ 
:! 
rl 
II 
II 
1. 
2. 
3. 
4. 
S.R. (In 
Resp. (In 
S ,E. (In 
C.R. (In 
this 
this 
this 
this 
table) means specific response. 
and other tables) means responses. 
and other tables) means standard entl'
1
, 
and other tables) means critical mtio.ji 
II 
From the above table it can be seen that more children 
' I' 
:1 in the study would return and leave old articles rather than 
I 
'I 
lr ne'~ articles and would use ne~r articles rather than old 
- -- ---- ---------:::---=-=---==- -~,-- -=-----=-- - -
- -
I 
i 
I 
l1 ~~-cc-c+- ~ 
The probability the t these differences were not due 11 articles • 
~~ to poor sampling was thirty-one point zero ,percent, thirty-
11 five point four percent and zero percent respectivel;)', as 
I 
',1 'l shmvn by the critical ratios of .400 1 .455, and .000. 'ot 
I. 
',', only is there no statistical significance to these differences jl 
II !I but there is not even an ino.icative trend. 
II 
li 
I 
It may also be seen that the children in this study 
I uould keep a ne>v article more often than an old article. 
A critical ratio of 1.667 appeared between these two sho>ving 
that there was a ninety-five point two percent chance that 
this difference was not due to sampling errors. ':ihile this 
li ratio was not statistically significant, it >vas indicative of 
\! 
II 
:i 
II 
il 
a trend. 
In conclusion, it seems safe to say t.'lat in the majori-
ty of the cases studied, the second grader 1 s understanding of 
the concept of property rights is not ger.erally influenced by 
the fact that an article is new or old. 
In order to gain a better understanding of the influence' 
ii the age of an article has on the child 1 s understanding of 
,. 
,I 1 
11
1 
property rights, the individua new and old articles of the 
il li same type were compared to the return, leave, use and keep 
i[ responses given by the children in this study. The next table 
'I 
lr shows the relation of the age of the specific article to the 
,I 
IIi return responses given by sixty second grade children. 
li II 
I! 
II 
c~~~~~~ 
I 
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I! TABlE XV. 
li 
t! THE RElATION OF THE OLDNESS OR NEWNESS OF CERTAIN ARTICLES TO 
RETURN RESPONSES GIVEN BY SIXTY SECOND GRADE CHILDREN 
Type of 
Article 
11 
p1d Pencil 
rew Pencil 
bld book 
I! 
' ew book 
II ld ball 
:I ~ew ball 
~ld bicycle 
tew bicycle 
I ~ld mittens 
~ew mittens 
~ld S"to.reater 
,I 
rew sweater 
~ld coin 
~ew coin 
" 
ld bill 
Total 
No. of 
Resp. 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
480 
No. of 
Return 
Resp. 
Given 
52 
51 
51 
4'7 
50 
51 
48 
40 
50 
54 
4'7 
55 
46 
52 
54 
53 
% of 
Return 
Resp. 
Given 
.8'7 
.85 
.85 
• '78 
.83 
.85 
.80 
.6'7 
.83 
.90 
.'78 
.92 
.'7'7 
.8'7 
.90 
.88 
S .E. 
.044 
.046 
.046 
.054 
.049 
.046 
.052 
.061 
.049 
.039 
.054 
.035 
.054 
.044 
.039 
.045 
Diff. 
in 
% 
.02 
.0'7 
.02 
.13 
.0'7 
.14 
.10 
.02 
S .E. 
of 
Diff. 
.064 
.0'71 
.06'7 
.080 
.063 
.064 
.0'70 
.060 
.29Q 
1.625! 
' li 
l.ll:L, 
' 2.188' 
1.429, 
.33~ 
i 
' ! 
46 
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=L 
:I 
,, 
'I !I 
More children would return an old pencil than a new one, 
ifmd yet not as many would return an old ball as a new one. The 
l~ifferences in the return responses to these pairs of articles, 
I! 
l
rowever, are not particularly significant in the statistical 
1~ense as critical ratios of only .312, .986, .333, and .299 were 
I' 
hiscovered to have existed between the old ana_ new pencils, 
li 
[~ooks, bills a'1d balls respectively, indicating that there are 
!bnly twenty-four point three, sixty-seven point eight, tcventy-
., 
• 
!rive point nine and twenty-three point six chances out of 100 
~~hat these differences were not caused by poor sampling. 
,, 
I~ 
11 It can be seen from the previous table that a greater 
II 
I. 
)i 
li 
:i ii 1oercentage of the children in the study would return an old , If II :~icycle rather than a nevr one while a larger number would return il 
hew mittens, sweaters, and coins than old mittens, swefJ_ters and i! 
~~oins. A 1.625 critical ratio was found to exist between the li 
i! li 
lfeturn responses of an old and a new bicycle, a 1.111 cr:ttical 1• 
ratio between an old and new pair of mittens, a 2.188 critical 
tatio between an old and nei•T sweater, and a 1.429 critical ratio 
!t 
pet1.reen an old and ne'I-T coin. The probability that these dif-
~erences uere not due to random sampling errors was eighty-nine 
II j! 
roint five percent, seventy-three point three percent, ninety-
il ~even point one percent and eighty-four point seven percent 
tespectively. Although none of these critical ratios are statis-ji 
,, I 
~ically significant they do imply that there is a trend for more d 
II 
t 
clothing to be returned than old. 
The relation of the age of certain articles to the leave 
ponses _given by the s~~ty _s~cond !E'aCie]'1!J'LaB_ als~Q cQnsid~tl:'_e~ it 
li 
47 
II 
li 
II 
!! 
Ji TABLE XVI 
'I --' (I 
' li 
11 THE RELATION OF TIE OLD1'ESS OR NE:IiNESS OF CERTAIN ARTIClES TO 
LEAVE RESPONSES GIVEN BY SIXTY SECOND GRADE CHILDREN 
II Type of Total No. of 
il Article No. of Leave 
S .E. Diff. 
in 
% 
S .E. 
of 
Diff. 
C .R. 
I
·; Resp, Resp. 
Given 
II .I 
H-· ---------------~-------------- !i 
%of 
Leave 
Resp. 
Given 
II Old pencil 480 4 ,07 ,033 il 
.01 .048 .208 
.035 i] Ne1v pencil 480 5 ,08 1:--------
:i Old book 480 9 .15 .046 
ll N e1f book 480 ? .11 • 041 . 
' 
Ji Old ball 
11 New ball 
480 
480 
8 
7 
.13 
.11 
.044 
,041 
.04 .062 .645 
.02 .060 .333 I, 
,I 
ii ------------------------------
:,_11 Old bicycle 480 7 .12 .042 11 
.0? • 060 1.167 1: 
!: New bicycle 480 11 .19 • 051 
;I 
i: -------------------------------' 
ii 
I! Old mittens 
!i I New mit tens 
' 
'i Old sweater 
h' 
li 
1
' New sweater II 
'I 
1: 
480 
480 
480 
480 
!I Old coin 480 
10 
5 
13 
2 
.17 
.08 
.22 
,03 
.049 
.035 
.054 
.026 
.049 
!J 
11New coin 480 .039 
10 
6 
.1? 
.10 
.09 .060 1.500 
.19 .060 3.167 
.0? .063 1.111 
;; ______ -------------------------; 
" !:Old bill 
'I 
;INew bill 
480 
480 
3 
5 
,05 
.08 
.028 
.035 
.03 .045 .66? 
:I 1:------------------------: 
rc• --- c~=-~---- ----.=----=....;_ ---=-=-==----- -----==~ 
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In comparing old and new pencils, books, balls, and 
bills it was found that although more children would leave old 
pencils and bills, more ne"' balls ~nd books uould be left than 
old ones. H01·rever, no strong influence of the article e.ge was 
I noticeable as shmm by the low critical ratios of .208, .645, 
1 .333, end .667 found for the pencils, books, balls and bills 
iJ respectivel;-r corresponding to a statistical probability of 
!I ~ . 
1 only sixteen point six percent, forty-eight point. four percent, i 
i tw·enty-fi ve point nine percent and forty-nine point seven 
1 percent. 
II I, 
II A greater influence of article age on leave res1;ons8s is 
II apparent for the next four articles. More ch:!.ldren would leave 1 • i I 
,, I 
li an olct coin or pair of mittens than new ones while a new· ' 
II 
II · !I bicycle "rould be more apt to be left th~w an old one. Criti-
11 
il cal ratios of 1.111, 1.500 and 1.167 were calculated for these 
II pairs of old and new articles showing that such differences in 
jleave responses have a seventy-three point three percent, 
I i eighty-six point six percent and seventy-five point eight per-
!,
,1 cent chance of not being due to rando:n sampling errors. 
l·i!ren the leave responses of s.n old and new sweater 
il ~vere compared, a critical ratio of 3.167 appeared. It 3howed 
1l that the age of the Slveater affected the kno>vledge the second 
ii i grac_er' s in this study had concerning the rights of property 
I since this rs.tio "1-laS stat is tic ally si gnificsn t. Here more of 
i 
I the second graders would leave an old sweater than a new one. 
I 
I 
The table that follows considers the relation of the age 
I 
=~+·· ii of certain articles to use responses given by sixty second 
I[ grade children, 
q TABlE XVII. 
I, 
I il THE RELATION OF THE OLDNESS OR NE\fNESS OF CERTAIN ARTICLES TO 
!i USE RESPONSES GIVEN BY SIXTY SECOND GRADE CHILDREN 
II 
'I 1:====================; 
'I ), 
" 
Type of 
Article 
Total 
No, of 
Resp. 
Ho. of 
Use 
Resp. 
Given 
% of S oE 0 
Use 
Resp. 
Given 
Diff. 
in 
% 
S .E. 
of 
Diff o 
CoRo 
I----------------------------------'' 
'I 
II 
li Old pencil 
'i 
1: li Ne>-T pencil 
480 
480 
2 
2 
,03 0022 
,03 o022 
oOO o031 oOOO 
11------------------------,1 
il Old book 
i! 
ii Nerl book 
480 
480 
0 
5 
,00 .ooo 
0 08 o028 
,08 o028 8o857 
"-----------------------------------~ 
1j Old ball 
fl New ball 
II 
480 
480 
1 
1 
,02 o018 
,02 o018 
oOO o025 oOOO 
''-------------------------------------
1 
1' Old bicycle 
1 New bicycle 
ii 
liOld mittens 
I' 
:1 New mittens 
I' 
480 
480 
480 
480 
3 
3 
0 
l 
,05 ,028 
.05 ,028 
oOO oOOO 
o02 o018 
oOO o038 oOOO 
o02 o018 l.lll 
11------------------------------
:! Old sr1eater II 
II New sweater 
II 
480 
480 
0 
0 
oOO oOOO 
oOO 0000 
oOO oOOO oOOO 
11-----------------------------------~ 
![Old coin 
II 
480 2 
480 0 
o03 o022 
oOO oOOO 
o03 0022 1.364 
I! Ne•1 co in 
il-----------------------------------------
!1 Old bill 480 1 .02 o018 
,, 
,, o02 o018 1.111 
480 0 oOO oOOO ii New bill 
I' ,1-----------------------------
d 
II 
50 
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II ,, 
When the 11se responses were compared to old and ne1v 
II 
li . ;/ arhcles it was fotlnd that no difference at all appeared be-
,, 
![ trreen old pencils, balls, bicycles, and sweaters and ne•r ones 
!I 
,1 which showed llp in .000 critical ratios for the afore-
,, 
II 
i! mentioned articles. 
'I 
" I! Ho1-rever, it was noticeable tbl?. t more 11se responses were 
I 
ii given by the children in the study for ne1-r mittens than for old!: 
I ,, 
I~ ones, and at the same time more 11se responses were given for 
:! old coins than for new ones, and for old bills than for new 
lj 
II ones. The critical ratios of 1.111, 1.364, and 1.111 follnd 
il for the old and new mittens, coins, and bills respectively 
1
! correspond to a statistical probability of only seventy-tr.ree li -
jl point three percent, eighty-t1.;o point six percent, !l.ncl seventy- i. 
I I I , !i three point three percent. Even tho11gh these fig11res do not 
" :: 
:i show statistical significance, they are considered to be 
il ,, 
!!indicative of an actual difference between old and new mittens, 
il coins, and bills. A critical ratio of 2.857 was discovered 
l'i 
\] to l1-a ve existed between the use of an old and n evr book, for 
!1 more children in the study would use a ne'tr book than -..'Ould 11se 
I! an old book. The difference found here was significant in the 
I' 
:1 statistical sense. Here again the age of the book sePmed to 
1: have bad a definite infllle nee on the knowledge the children 
I, 
II studied had concerning property rights. 
I' 
11 Table XVIII shows the relation of the age of certsin 
,, 
:1 articles to keep responses given by sixty second grade 
il 
!I children. 
1 
<>ost.on Unhorsl ty 
Sch•ol ot Ed~ea~lom 
...._ Wbrary 
51 
Type 6.1' 
Article 
li 
:1 Old book 
I' 
]I New book 
,I 
Total 
No. of 
Resp. 
480 
480 
TABlE XVIII . 
No. of 
Keep 
Resp. 
Given 
0 
1 
% of 
Keep 
Resp. 
Given 
.oo 
.02 
S .E. 
.ooo 
.018 
Diff. 
in 
% 
.02 
S .E. 
of 
Diff. 
C .R. 
.015 1.333 
:,----~------------------------------------------------------
1 
11 Old ball 
,I 
" II New ball 
i' 
11 Old bicycle 
1 
New bicycle 
[1 Old mittens 
,I 
I New mittens 
480 
480 
480 
480 
480 
480 
1 
1 
2 
6 
0 
1 
.02 
.02 
• 
.03 
.10 
.oo 
.02 
• 018 
.018 
.022 
.039 
.ooo 
.018 
.oo .025 .ooo 
.07 .045 1.556 
.02 .018 1.111 
II 
'I 
II 52 
,I 
y~~-~~ 
II 
II 
I li 
i: ,, 
1----------------------------------------~: 
1 Old sweater 
I New sweater 
480 
480 
0 
3 
.oo 
.05 
.ooo 
.028 
.05 .028 1.786 
''------------------------------------------------------------11 
I' 
1 Old coin 
New coin 
I 
480 
480 
2 
2 
.03 
.03 
.022 
.022 
,: Old bill 480 2 .03 .022 
.00 .031 .ooo 
.oo .031 .ooo 
=~- _J:N:ew:_:b:i:l::-1::::===4:80;:-:-::::::~2===·--03===-·:-:~:-:~2=-:-_:-:_:-_ =--=-----:-:=---:--=;-:=;:-::;;: l~-~ == 
I >I I , 
The fact that no difference at all appears between the 
keep responses given by the children studied and old and new 
pencils, balls, coins, and bills is evident for in each of 
these aforementioned cases critical ratios of .000 resulted. 
In addition, it can be seen that there is a tendency 
for the children in the study to keep more new books, bicycles, 
mittens and sweaters than old. Despite the fact that no 
statistical significance can be attached to any of the ratios 
obtained, the following critical ratios did appear: 1.333, 
" 
1.556, 1.111, and 1.786 respecti'fely. Such differences in keep' 
responses have an eighty-one point six percent, eighty-eight 
point one percent, seventy-three point three percent and ninety-:-
two point seven percent statistical probability. 
To determine whether there was a correlation between the: ,, 
~~ responses o.f the children studied and the type ef article, four' 
'I !i tables ware set up relating the type of article with return, 
,, 
1: leave, use, and keep responses. 
,, 
,, 
:I 
' 
' ~~ ;I 
TABLE XIX 
THE RELATION OF ARTICLE TYPE TO RETURN RSSPONSSS GIVSN gy 
SIXTY SECOND GRADE CHILDREN 
Type of Article 
School supplies 
Toys 
Cbthes 
Money 
No. of Return 
Responses 
201 
189 
196 
205 
% of Return 
Responses Possible 
84 
79 
82 
85 
53 
It appears that school supplies and money would be 
returned more often by the children studied than clothes or 
toys • In comparison to the rest of the article types, toys 
would be returned the fewest number of times and school sup-
plies and money the greatest number of times. 
The next table considers the relation of the type of 
11 article to leave responses given by sixty second grade children~ 
I 
" ,: TABLE XX 
!i 
! THE RELATION OF ARTICLE TYPE TO LEAVE R~SPONS~S GIVEN BY 
SIXTY SECOND GRADE CHILDREN 
Type of Article 
School Supplies 
Toys 
Clothes 
Money 
No. of Leave 
Responses 
25 
33 
40 
24 
% of 
Responses 
10 
14 
17 
10 
Leave 
Possible 
Seventeen percent of the children studied would leave 
1 clothes as compared to ten percent who would leave school 
supplies and money. Here it can be seen that clothes would be 
left more often than any other article. 
-t! 
' 
'i 
Use responses in relation to article type are considered 
in the following table. 
II 
I 55 
·I 
:! 
TABLE :lQQ. 
THE RELATION OF ARTICLE TYPE TO US~ RESPONSES GIVEN gy SIXTY: 
Type of Article 
Scheel Supplies 
Toys 
Clothes 
Money 
SECOND GRADE CHILDREN 
No. ctf Use 
Responses 
9 
8 
0 
3 
% of Use 
Responses Possible 1 
04 
03 
00 
01 
:: --------------------------------
1' 
!I The type of article that would be used most often by 
if 
!i 
,, the second graders in the study would be toys, while the 
;! 
article least often used would be clothes. 
The type of article is related to the keep responses 
given by sixty second grade children in Table XXII. 
ij 
!1 TABLE 2QQl 
,, 
,, 
1 THE RELATION OF ARTICLE TYPE TO KEEP RESPONSES GIVEN BY SixT,r 
Type •f Article 
SECOND GRADE CHILDREN 
Ne. of Keep 
Responses 
% of Keep 
Responses Possible 
I ------------------------------------------------------------i 
II 
!: 
II 1. 
II ,, 
School Supplies 
Toys 
Clothes 
Money 
5 
10 
4 
8 
02 
04 
02 
03 
II -----------------------------------------------------·-------il 
ii 
I' 
' 
=,---=~=~ 
The study of sixty second grade children that four 
percent of these pupils would keep toys as compared to two 
percent who would keep school supplies. 
In general, it can be seen that toys would be kept and 
used more often than any other type of article. In addition, 
more children used in this study would leave clothes than any 
other article type. Finally, the greatest majority ef children,, 
studied would return both school supplies and money. 
The articles used in the study were arranged according 
to their monetary value and were related to the return, leave, 
use, and keep responses given by the children. In the follow-
ing table, the return responses of sixty second grade 
children were related to the different values of the articles. 
TABLE XXIII 
THE RELATION OF ARTICLE VALUE TO RETU&~ R~SPONSES GIVEN BY 
SIXTY SECOND GRADE CHILDREN 
Old Articles No. of % of New Articles No. of % of 
From Lowest Return Return From Lowest Return Return 
to Highest Rasp. Reap. to Highest Reap. Rasp. 
Value Value 
Old pencil 52 87 New pencil 51 85 
Old ball 50 83 New ball 51 85 
Old coin 46 77 New coin 52 87 
Old mittens 50 83 New mittens 54 90 
Old bill 54 90 New bill 53 88 
Old book 51 85 New book 47 78 
Old Swe~>.ter 47 78 New sweater 55 92 
Old bicycle 48 80 New bicycle 40 67 
' =....::._;-~_-_ ..:.:_...:....:, .i.:..:::.::·. _ __:._-:::....:._ -- - ::-~- _;=- "-~ _.:____= --------·=.....:..---=-----~-'--~-'==-- -- ::
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1
1
i The writer arbi trar1ly decided to arrange the arti ole s 
1
lnsed in the stu~ in the following order from lowest to 
li highest monetary value: pencil, ball, co 1n, mittens, bill, 
11 book, sweater, bicycle. Since old and new articles have d1t-
l[ferent values, the articles were separated according to age. 
I ~ 
ii 
'I 
From the preceding table, it can be readily seen that 
[I the value of an article does not seem to influence the ch1ld1 s 
[I conception of' property rights, as far as this study is con-
cerned. 
The highs st and lowest valued articles are compared next i 
II to the return resp.onses given by the children in the study. 
,I 
II 
II TABlE XXIV 
DIFFERENCE IN '1HE REiURN RESPOIIlES GIVEN BY SIX~ SECOND 
GRADE CHILDREN INVOLVING THE HIGHEST AND LCMEST VALUED 
ARTIClES 
II========== 
'I Articles of Total No. of % of S.E. Dirt. s.E. c.R. 
I Lowest and No. Return Return in of 
'II Highest of Resp. Reap. % Dif'f. 
,i Value Resp. 
52 .87 .044 
.07 .068 1.029 
48 .80 .052 
.85 .046 
.18 
.67 .061 
.0'?6 2.368 
~~New pencil 60 
rew bicycle 60 
51 
40 
li The highest and lowest valued article 1n both the new 
I 
id old list of' articles were compared in order to see if' the 
lah1ldren studied did differentiate between them. A critical 11 
. ~i· ·- --~c--~--~~~-·----~' -- ·-~-· . ---- ---- - - ,-~,~-~-==-
~~ 
li 
li il 
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=====Ill=! = . . -~-=-=· ··=·-=== - --~--"' ------ ·-- - ~=== ~tio of 1.029 was obtained between an old pencil and an old 
I ~ieyole which corresponded to a sixty-nine point seven percent 
~tatistical probability. i'hough the difference 1s not statis-
., 
,, 
j~ieally significant, it does indicate that more children wuld 
I !I 
return the pencil, the lOifest valued old article. than would 
rturn the bicycle. the highest valued old article. 
i~ A 2.369 critical ratio points out once again that the new 
~neil, the least valued article, would be returned more often 
1':' l~n the new bicycle, the most valued article. There was 
! ~inety-e1gb.t point two chances out of one hundre.d that this dif-
terence was due to an actual difference and 
~ere again the difference is not thou.l#lt to 
d 
not to poor sampling~ 
I • 
have been statis-
,, 
~~ieally significant, but was thought to have been indicative. 
II 
I! Next the relation of the value of the article 1s compared 
~o the leave responses g1. ven by tm children in the study. 
:: 
il 
'I 
II 
II 
,, 
I' 
II 
1! 
t
li 
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TABLE XXV 
THE RELATION OF ARTICLE VALU'E TO L'EAVE RESPONSES GIVEN 
BY SIXTY SECOND GRADE CHILDREN 
Old Articles No. of % of New Articles No. of % of 
From Lowest Leave Leave From Lowest Leave Leave 
to Highest Reap. Reap. to highest Reap. Resp. 
Value Value 
Old pencil 4 07 New pencil 5 08 
Old ball 8 13 New bdl 7 ll 
Old coin 10 17 New coin 6 10 
Old mittens 10 17 New mittens 5 08 
Old bill 3 05 New bill 5 08 
Old book 9 15 New book 7 ll 
Old sweater 13 22 New sweater 2 03 
Old bicycle 7 11 New bicycle 11 19 
Here again is evidence of the fact that the value of 
the article plays no very significant role in determining 
i whether the sixty children studied WQUld leave an article. 
The difference in the leave responses given for the 
·,highest and lowest valued articles is included below, in 
Table XXVI. 
·I 
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TABLE ml· 
DIFFERENCE IN 'l'BE LEAVE RESPONSES GIVEN BY SIXTY SECOND 
GRADE CHILDREN INVOLVING mE HIGHEST AND LOWEST 
VALUED ARUCLES 
11 A critical ratio of .316 existed between the old pencil, I, 
l1 the lowest valued article, and the old bicycle, the most 
!valued article. This difference did not appear to be statisti-
1 cally significant nor indicative for t~ chances that it was 
inot due to random sampling errors were only twenty-five point i 
i one percent. 
I 
1
1 
The fact that a critical ratio of 2.037 was obtained 
llbetween the new pencil and the new bicycle does indicate that 
!more or the second grade children in the study would leave the 
I !article considered moat valuable than would leave the article 
!!considered least valuable. Although this difference is not 
!(thought 'to have been significant in the statistical sense, its 
~. - n jsta~istical Pl':~b==i-t~-:~s-~:nety~s~ point z~~o_].)erce_n~·-
1 II 
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In the following table the article value is related to 
use responses given by sixty second grade children. 
TABLE XXVII 
THE RELATION OF ARTICLE VALUE TO USE RESPONSES GIVEN BY 
SIXTY SECOND GRADE CHILDREN 
Old Articles No. of % of New Articles No. of % of 
From Lewest Use Use Frem Lowest Use Use 
to Highest Reap. Reap. to Highest Resp. Reap. 
Value Value 
Old pencil 2 03 New pencil 2 03 
Old ball 1 02 New ball 1 02 
Old coin 2 03 New coin 0 00 
Old mitten 0 00 New mitten 1 02 
Old bill 1 02 New bill 0 00 
Old book 0 00 New book 5 08 
Old sweater 0 00 New sweater 0 00 
Old bicycle 3 05 New bicycle 3 05 
There does not seem to be any relationship between the 
value of a.n article and the fact that the children studied 
would use the article. 
Table XXVIII shows the difference between the use 
responses for the highest valued article and the lowest valued '' 
article given by the second graders in this study. 
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TABLE XXVII I 
DIFFERENCE IN mE USE RESPONSES GIVEN BY SIXTr SECOND 
GRADE CE ILDREN INVOLVING '!HE HIGHEST AND LOWEST 
VALUED ARTICLES 
60 2 .03 .022 
.02 .036 
60 3 .05 .028 
60 2 .03 .022 
.02 .036 
60 3 .05 .028 
.556 
.556 
,; Here no <Ufference of any s1gnificanee appears between 
il 
lithe number ot ahlldren llho would use an artiele eonsidered to 
,, 
,, 
llhave been least valuable and Ule number mo would use an 
'I 
liartiele considered to have been most valuable by adults, for 
1', 
'!critical ratios of .556 were obtained tor both old and new 
' I 
~ghest and lowest valued articles. In addition, there was 
I 
'ifnly a forty-two point five pereent chance that this d1 fference 
~~as not due to poor sampling. 
II 
!i 
t: 
I: 
" I' 
I' 
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Keep responses are related to article value in the 
following tabla. 
TABLE XXIX 
THE RELATION OF ARTICLE VALUE TO KEEP RESPONSES GIVEN BY 
SIXTY SECOND GRADE CHILDREN 
Old Articles No. of % ef New Articles No. ef % of 
From Lewast Keep Keep From Lowest Keep Keep 
t. Highest Reap. Rasp. h Highest Reap. Rasp. 
Value Value 
Old pencil 2 03 New pencil 2 03 
Old ball 1 02 New ball 1 02 
Old coin 2 03 New Coin 2 03 
Old mittens 0 00 New mittens 1 02 
Old bill 2 03 New bill 2 03 
Old book 0 00 New book 1 02 
Old sweater 0 00 New sweater 3 05 
Old bicycle 2 03 New bicycle 6 10 
Once again the graded value of an article does not 
seem to influence the keep responses ef the sixty second grade ; 
children studied. 
The comparison of keep responses to the highest and 
lowest valued article is summarized in the following table. 
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II 
'fABLE m 
DIFFERENCE IN 'fBE KEEP RESPONSES GIVEN BY SIX'fY SECOND 
GRADE CHILDREN INVOLVING 'fHE HIGHES'f AND LOWES'f 
VALUED ARTICLES 
'!============ 
II' I Articles or 'fetal No. or % or s .E. Di:f:f. s .E • C .R. 
I Lowest and No. Keep Keep in or 
!1 Highest or Resp. Resp. % Di:f:f. 
11 
Value Resp. 
Old pencil 
Old bicycle 
60 
60 
2 
2 .03 
.03 
.022 
.022 
.ooo .025 .ooo 
New pencil 
New bicycle 
60 
60 
2 
8 
.022 
.031 
.071 .038 1.542 
.10 ., I 
I 
1
1--------------------li 
,I 'fhere appears to be no difference between keep 11 
iJresponses given by the children stUdied and old articles con- I! 
,, 
11 sidered to be or highest and lowest value :for between the two 
lla critical ratio or .ooo was discovered. 
11 'fhe :fact that a critical ratio or 1.842 appears be-
ll tween the new pencil, the least valuable article, and the new 
'I 
![bicycle, the most valuable article, indicates that the value 
I or the article does influence somewhat Whether or not the 
I 
second graders used in this study would keep new articles. 
·~~Although the difference is not statistically significant, the 
\probability that the di:ffereooe is actual and not due to 
l:random sampling errors was ninety-three point four percent. 
I· 
II In order to determine whether sex lad any influence on 
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!I 
1: the degree at understanding a second grade child in this study 
II 
11 had concerning property rights, the unconventional responses 
ii of male s and females were compared. 
TABIE XXXI 
THE RElATION CF SEX TO THE UNCONVENTIONAL RESPONSES GIVEN 
BY SIXTY SECOND GRADE CHILDREN 
Sex Total No. of %at S .E. Ditf. S.E. C.R. 
No. ot tJncon. tJneon. in of 
Reap. Reap. Reap. 
"' 
Dift. 
Male 560 116 .21 .018 
.oa .025 3.200 
Female 400 53 .13 .017 
The tact that a oeitical ratio of 3.200 appeared when 
the unconventional responses ot males and temles used in the 
study were compared, shows definitely that more girls than 
boys have grasped the proper'l;y rjghts concept in the second 
grade, tor more unconventional responses were given by boys. 
The difference found here was significant in the statistical 
sense. 
The relation or Sunday School attendance to unconven-
tional responses was considered next. 
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'!'ABU: XXXII 
THE RELATION OF SUNDAY SCHOOL ATTENDANCE ro THE UNCON-
VENTIONAL RESPONSES GIVEN BI SIXTY SECOND 
GBADE CHILDREN 
Type or Total No. or % or S .E. Ditr. S.E. C.R. 
Sunday No. or Uncon. Uncon. in or 
School Resp. Resp. Resp. % Dirt. 
Attend. 
Regular 752 114 .15 .014 
.11 .041 2.683 
Seldom 128 33 .26 .039 
Regular 752 114 .15 .014 
.13 .053 2.453 
Never eo 22 .28 ,051 
Seldom 128 33 .26 .039 
.02 .064 .313 
Never eo 22 .28 .051 
" -------------------------------------------------------
ii II A critical ratio or 2.683 was obtained When the uncon-
,, 
[j ventional responses or those who regularly attended Sunday 
" School and those who seldom attended were compared. Here 
more children With regular Sunday School attendance gave con-
ventional responses than those with occasional Sunday School 
li attendance. This difference is statistically significant and 
!i 
1
1
1 therefore, may be used to indicate a definite difference be-
tween the two. 
..... j! 
... --, ,I il The tact that a critical ratio ot 2.453 appeared be-
il 
1
1 tween the unconventional responses or those Who went to 
II 
,I 
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II Sunday School regularly, and those who never went, indicates 
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il once again that regular attendance at Sunday School intlu-
11 
i: anced the second grader's concept of property rights in this j, 
' ,, 
:r study favorably. More children liho never went to Sunday 
ll 
,, 
I' 
1: 
" 
School gave unconventional responses than those who attended 
regularly. Although this difference is not significant in 
the statistical sense, a statistical probability or ninety-
eight point six percent was calculated. 
1: When tm unconventional responses of those who seldom 
" I! 
,·, attended Sunday School were compared to those who never 
I: 
1! attended Sunday School, no difference or any statistical i: 
significance appeared for a critical ratio or .313 appeared 
Showing that in only twenty-four point three percent chances 
out of one hundred, such a difference is not due to poor 
sampling but to an actual difference between the two. 
'l'hus, it seems that regular Sunday School attendance 
does aid in the early development or the child's concept 
or property rights as far as this study is concerned, while 
occasional attendance has no such effect. 
Table XXXIII considers the relation or Nursery School 
attendance to the unconventional responses given by tre 
pupils in the study • 
67 
I 
I 68 
il 
I• ~'1~=~~c=•~==c=oo=-~,--~,~ _- -- ~-~-- ~ct~-~~~ 
i,'l '!'ABLE XXXIII jl 
,, THE RELATION CF NURSERY SCHOOL ATTENDANCE TO THE UNOON- l\ 
'I VENTIONAL BESPONSES GIVEN BY SIXTY SECOND GRADE J, 
II CHILDBEN ;: 
1,1 i' I! 
I, I' I=============,! 
,I 
II 
I' ,I 
il 
\I 
Type ot Total No. ot % ot S.E. Ditf'. S .E. C.R. 
Nursery No. ot Uncon. Uncon. in ot 
School Reap. Reap. Reap. % Ditf. 
Attend. 
---------------------------------------------------- n 
Attend. 224 28 .1:5 .02:5 
.ooo .026 .ooo 
Non-
attend. 736 96 .13 .01:5 
The preceding table indicates that, as far as this 
study was concerned, no difference at all occurred between 
the unconventional responses ot those who attended Nursery 
School and those who never attended Nursery School. The 
•! 
!. critical ratio of .000 obtained between the two indica tea 
II 
'11 
I 
I 
,I 
., 
'I 
I 
II il 
'I 
this very clearly. 
The answer to the question ot whether socio-economic 
status has any relation to the unconventional responses 
g1.ven by the sixty second grade children is given in the 
following table. 
---
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fABlE XXXIV 
'tl 
it li THE RElATION CF THE SOCID-ECONOMIC STATUS OF THE SIXTY li SECOND GRADE CEILDREN STUDIED ro UNCONVENTIONAL 
:1 RESPONSES 
i! 
I' 
:I 
i 
t: 
rt 
il 
" I' 
Type of 
Socio-
economic 
Status 
Total No. of % of 
No. of Uneon. Uncon. 
Reap. Reap. Reap. 
S .E. Dirt. S .E. 
in of 
% Diff. 
C .R. 
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II 
ii 
:I II 
' ,, 
ii 
tl 
Lower 320 78 .24 .024 
----------------,1 
:,[ 
il 
il 
Middle 640 94 .15 
.09 .028 3.214 
.015 
!i The type of Job held by the fathers of the children 
li in the study was used as a criterion in detennining the 
!I difference between lower and middle class families. 
'1 More of the children studied Who came from lower class 
!, 
families gave unconventional response, than those Who came ji 
!f from middle class families. The critical ratio of 3.214 
II 
1: definitely shows that this difference between lower and mid-
!i 
" dle class children is statistically significant. 
jJ 
I ,, 
Therefore, it seems that the children Who eo me from 
I 
" low class families would tend to be weaker in their under-,, 
standing of property rights than those who come from middle 
class families. 
In Table XXXV the relation of family size is made to 
I' 
I'' unconventional responses given by the children used in the 
I 
study. 
i[ 
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i: TABlE ,m! 
II 
':I THE RELATION OJ' FAMILY SIZE i'O THE UNCONVENTIONAL RESPONSES ii 
il GIVEN BY SIXTY SECOND GRADE CHILDREN i! 
il==============i.l 
'i Type of Total No. of % ot S.E. Dirt. S.E. C.R. 
:1 Family No. or Uncon. Uncon. in of 
,: Reap. Reap. Reap. % Diff. !l 1----------------------!; 
i' ,I 
H 
!I 
'I 
1: 
i: 
i: 
,, 
ii , . 
. ·i 
Small 
(0-3 
siblings) 
Medium 
(4-'l 
siblings) 
Small 
(0-3 
siblings) 
:: Large 
816 
96 
816 
95 .12 .012 
.22 .050 4.400 
33 .34 .049 
95 .12 .012 
.07 .058 1.207 
!I (8-12 
1'1 siblings) 48 9 .19 .05'1 '! 
:: -!1-(:-~-um--------------------------:~ 
I l ) 96 3oz 'ZA 049 ' 
·" sib ings · u ...... • H 
ii Large .15 .075 2.000 
!! (8-12 
1 siblings) 
:! 48 9 .19 .057 
!'· -----------------------------1 !! 
li 
'I 
The writer arbitrarily decided that those children 
II 
!i in the study having zero to three siblings came from small 
II 
., 
il families, those w1 th four to seven si bUngs belonged to 
1
1 medium sized families, and those haVing eight to twelve sib-
:1 
ii
1llings were brought up in large families. 
Mare unconventional responses were obtained from those 
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,, 
I' 
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I, children studied who came from medium sized families than from il 
II il 
11 those brought up in small families. The critical ratio ob-
I 
l1 tained from this comparison was 4.400 which showed a 
li 
11 de:r1n1te statistically significant difference. 
!I i The critical ratio of 1.207 indicates that more of the 
I, 
children studied Who originated from large families gave un-
conventional re~onaes than those Who belonged to small 
families. This difference, while not statistically sign1fi-
cant, showed a statistical probability of seventy-seven 
point four percent. 
When children used in this study who belonged to large 
II 
II families were eom}:8red With those who came from medium 
I! 
II 
II 
ij 
li 
II 
" II 
1! 
li 
II 
li 
!l 
li 
,, 
li 
II I 
'I !i 
I' 
sized families, a critical ratio of 2.000 appeared. While 
this difference is not significant in the statistical sense, 
the probability that it was not due to poor sampling was 
ninety-five point four percent chances out of one hundred. 
The results imply, therefore, that more unconventional 
responses would be given by those who belonged to medium 
sized families than those who were brought up in large sized 
fam1lie s. 
In conclusion it can be said that the second grade 
children who come from middle sized families tend to respond 
unconventionally more often than those Who come from small 
families, showing that those having a medium sized family 
have not 
il 
II I grasped as complete an understanding of property 1: 
' 
71 
rights as those having a small sized family. The children who 11 
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' !I 
!I 
i' 
,I 
II 
'! 
I 
~ =~~~=~ li 
J11 come from large families seem to have a poorer idea of' 
'i 11 property rights than those from smaller f'amil1e s and a better 
li 
!! idea than those from medium sized f'am1lie s. 
!! 
il 
!I 
'I 
The following table compares the family status of' sixty 
I !i second grade children to the nwnber of' the 1r unconventional 
'I 
II li li 
I 
ii 
responses. 
TABLE XXXVI 
THE FAMILY STA'l'US Cl!' SIXTY SECOND GRADE CHILDREN IN RELATION 
TO THE UNCONVENTIONAL RESPONSES GIVEN 
II 
ii -===-========-==-=====-================================ 
I! 
;t 
'I ]I 
Type or 
Status 
Total No. of' 
No. of' Uncon. 
Resp. Resp. 
f, or s.E. 
Uncon. 
Resp. 
Dif'f'. 
in 
f, 
S.E. 
of' 
Dif'f'. 
C .R. 
il 
'I ----------------------------------------------------------,, 
Oldest 320 62 .19 .022 
.06 .OM 1.765 
Middle 272 69 .25 .026 
i! 
II Oldest 320 62 .19 .022 
li 
.09 .029 3.103 
'I Youngest 272 28 .10 .019 
li 
I 
I Oldest 320 62 .19 .022 
I .09 .038 2.368 
! Only 96 10 .10 .031 
Middle 272 69 .25 .026 
.15 .032 4.688 
Youngest 272 28 .10 .019 
I, Youngest 
11 
!I Only 
I:-----------------------:~ 
272 28 .10 .019 
.oo .036 .ooo 
96 10 .10 .031 
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I' When the 11nconventional responses of' the oldest =~~~~n _s_t-:d1eod in the family were compar11~ wi tl;l~ th.ose. in .!he J-~-~= 
I 
' 
I 
" :I 
ii 
!I 
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I 
I 
i' 
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., 
II middle a critical ratio of 1.765 was discovered. Although this :1 
\! difference is not significant in the statistical sense, it 
'I 
I' 
11 does indicate that more unconventional responses were given 
•' ji by those in tl:l! middle than those who were the eldest in their 
11 family. Nine~-two point three Chances out of 100; this dif-
1 ference is actual and not due to random sampling errors. 
I, 
1 A critical ratio of 3.103 appeared between the second 
[ graders in the study Who were the eldest in their family and 
I 
those llho were the youngest. Here we see that the fact that 
1 
children haVing the oldest sibling status in the family would 
\1, give more unconventional responses than the children Who 
:! ii held the youngest sibling status was proven to have been 
!I !I statistically significant. 
I! 
11 'rbe fact that more or the eldest children studied 
d 
ji gave unconventional answers when compared to those who were 
:1 only children appeared in the critical ratio of 2.368. The 
II q 
I! probability that this difference was not due to poor 
I· 
1: sampling was nine~-e1ght point two percent indicating that 
~~~ the above difference did not have statistical signific~ce 
1 even though it implied a trend. 
In comparing those children in the study who were 
ne1!t;her the oldest nor youngest in their families and those 
who were the youngest in their family a critical ratio of 
I 4.688 appeared. Children llho were in the middle gave more 
II unconventional responses than those who were the youngest. 
II This difference was considered to have been statistically 
I si nificant.____ __ _----~--- ------=--=#~~ 
'I, 
When only children 1n the stu~ were compared to those 
i! q 11 who held a middle sibling status, it was round that more 
!) 
\1 children in the middle gave unconventional responses than 
il those who were only children. The critical ratio of 3.750 
I' ,, 
!I obtained gave proof that the difference was significant, 
,, 
ill in the statistical sense. 
!i 
A o.ooo critical ratio appeared When the youngest 
il children studied in the famil;r were compared to the only 
II children, showing no difference between the two. 
!I 
ii In conclusion it can be seen that those who held a 
ii 
i\ middle status 1n the family gave the most unconventional 
I!, responses, while those who were the you~ est or only children 
!: gave the fewest number or unconventional responses. There-
i' I! fore, it can be said that those llho have a middle sibling 
i1 statl18 tend to be weaker 1n their knowledge of property 
li 
1: rights than an;r other sibling status. Those Who were the 
p 
1: eldest 1n the 1r families showed less understanding of the 
I' il property rights concept than those who were a youngest or 
',I 
11 onl;r child, and more u.nderstanding than those who were in the 
'!I middle. 
'' In order to determine whether there was any significant 
1.1 
II relationship between the ages ot the second grade children 
11 studied and their unconventional responses, the following 
il 
!!table was set up, 
!i 
,, 
I! 
I 
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!ABlE XXXVII 
THE RELATION OF '1'Hli: AGE Cl' SIXTY SECOND GRADE CHILDREN TO 
'lHE UNCONVENTIONAL RESPONSES GIVEN 
il ======================================li 
!r Type of 
Age 
Total No. Of 
No. or Uncon. 
Resp. Resp. 
~ of s.E. 
Unoon. 
Resp. 
Diff. 
in 
% 
S.E. 
of 
Dirt. 
O.R. 
II 
I
I _______ _
Above 
I 
1 average 
! age* 
1
1
1 
AverallEI 
224 44 .20 .027 
,05 ,0:31 1.561 
, age**' 
l,------------
11 
'I 
528 79 .15 .016 
I, 
II 
il I, 
Above 
average 
age 224 44 .20 
.14 .031 4.516 
I, 
I' I 
I 
I 
'i 
':i I I 1, 
II ,, 
I' 
'I li 
'.I ,, 
,, 
il 
I 
Below J 
, averaie 11 
\i age* * 256 16 .06 .015 jl 
l1 Av~:ge 528 79 .15 .016 II 
'i .09 .029 3.103 i 
Below 1 
I average 'i 
! age 256 16 .06 .015 ,, 
1
! * above average age (111-98 months) '!': 
I! ** average age (9'l-91 months) '1'1 
II *** below average age (90..86 months) i\ 
1 It was decided to divide the ages or the children used 
1
/in the stuey into three general age levels according to t~ I 
I I, 
1 typical ages round in the second halt of the second grade. i\ 
ii '!'hose Who ranged from one hundred and eleven to ninety-eight ti 
75 
!I months 1n age were considered above the average age leveli ~~ 
• ~-~~~-~c·~·'· .,,~,~~~~~·-~-~-· •· ",- .. -~~--lf=••:=== 
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'I 
II I! 
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1 those who ranged from ninety-seven to ninety-one months in 
1\ age were labeled average age, and those who ranged from 
Ji 
11 ninety to eighty-six months in age were typed below average 
I' 
Jl age, 
jl When those who were or above average age were com-
! 
I 
pared to those who were of average age, a critical ratio of 
1,561 appeared. The difference, ltlilena:t. statistically 
II 
!1 significant, indicates a statistical::' probability ot 
1
1 e1ghty-e1ght point one percent. Therefore, the tact that 
more children ranging from one hundred eleven to ninety-
f eight months in age gave 11nconventional responses than 
II 
if 
II 
if 
li 
jl 
those ranging from ninety-seven to ninety-one months in age 
is indicative. 
More children in the stlldy of above average age gave 
unconventional responses than those of below average age, and 
this difference was significant 1n the statistical sense 
because a critical ratio ar 4.516 appeared. 
ii 
" i 
:I 
'I ,,
1: 
' 
II 
:I 
1: 
II 
I 
I 
il 
A critical ratio of 3.103 was discovered between the un- :j 
i! 
conventional responses ot those Children studied who were of 
average age and ar below average age. Here the probability 
that more children or average age would give unconventional 
responses than those of below average age was thought to have 
been statistically significant. 
:: 
I 
I 
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It can be seen, therefore, that of those children 
giving unconventional responses, most were of above age and 
least were below the average level, indicating that those 
-~====-==-:::-~~ 
" I' 
·: 
j, 
II 
' ii below the average age bad gained the best knowledge ot 
i I property rights. Those of average age showed poorer under-
1 
', standing ot ·property rights than those below the average age 
I! 
1
1
1 level and a better understanding than those above. 
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CHAPTER IV. 
SUMMARY AND CONCLUSIONS 
purpose of this the sis has been to discover whether 
Ia second grade child has acquired an adequate knowledge and 
I understanding of the property rights concept. 
li 
I, 
II 
II 
1: 
!I 
i lj / The first step towards this goal was the construction of 1 
'Ia test. A picture test was developed and each of the sixty I, 
.,children used in the study was tested orally. The individual II 
l
lsecond graders were asked whether they would return, leave, use,:j 
I, 
I or keep lost articles that they might find. Included in the jj 
llselection of lost articles l>rere old and new pencils, books, II 
'II ~ I 
I' [balls, bicycles, mittens, sweaters, coins and bills. il
I
' In order to get a clearer picture of the child's under- !
1
1 
,, 
I
I, standing of property rights, the influence of the age of the 11 
l
larticle, the type of article, and the value of the article on 
lthe return, leave, use and keep responses given was determined. 
lin addition, such things as age, sex, family status, number of 
siblings, socio-economic status, size of family, Sunday School 
attendance and Nursery School attendance were compared to the 
responses given by the children in the stOO.y to dis cover 
whether or not they affected the second graders conception of 
property rights. 
The second step wasthe selectdol'l of 11xty children 
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to be used in the study. 
l,'t 
I !: Two schools contributed of their time !' 
and effort to aid in the testing, and were differentiated on 
the basis of different socio-economic populations. School B, 
which contributed thirty-seven pupils was a middle socio-
economic community, while School ~. which contributed twenty-
! three pupils, was a low socio-economic community. 
i: 
I' 
' I 
I' !i 
,, Oescr1ption of Population 
II 
I' 
ii 
I 
A general picture of the sixty second-erade children 
used in the study is included below: 
1. The average age of the pupils studied was 
found to have been seven years and nine months and the same 
[mean age was computed both for the twenty-five girls and the 
I thirty-seven boys used in the study. 
2. Three quarters of all the children studied had 
,, 
one, two, or three siblings, while ten percent had from four to \I 
il 
five siblings and five percent had from seven to twelve brother~! 
I I' and sisters. Only children totaled ten percent. 
3. The percentage of children having the youngest 
or middle sibling status was the same, twenty-eight percent. 
One-third were the eldest sibling in the family. 
4. Over three-quarters of the second graders 
studied attended Sunday School regularly, while fourteen 
percent seldom attended, and eight percent never went at all. 
5. Only twenty-three percent of the children in 
the study said that they had gone to Nursery School compared 
if 
1: 
·' :i 
!\ 
;r 
., 
11 seventy-seven 
. I 
il 
i' ii 6. 
!i 
percent who said that they had never attended • 
No upper class children were included 1n the 
i/ study. Sixty-seven percent were classified as middle class, 
I! and thirty-three percent as lower class. 
l,l Conclusions 
The data from the test on the understanding that second 
il grade children had learned concerning property rights was 
:i i! analyzed and the follcming results were discovered. 
1. Seventy-five percent of the children gave from 
:; 
'i 
;; zero to two unconventional responses out of a possible total 
I' ii of sixteen showing that the ma jeri ty of the children studied 
,, 
if 
·~· 
'
1
\ had grasped a good understanding of the property rights concept.: 
:i The twenty-five percent who gave from three to sixteen un-
" f' conventional responses, on the other hand, did not show a very 
" 
,I good understanding of 'What the property rights idea means. 
'i 
2. Fifty-five percent of the sixty second grade 
,i 
I 
i children studied would never leave an article, while thirty 
i! percent would leave from one to three articles and seven 
:I 
11 percent would leave from four to six articles out of a possible 
':sixteen articles. Only five percent of the children in the 
,, 
!i 
would leave more than six articles. il study 
L 
3. Out of the possible sixteen articles that could 'I 
If 
l,j be used, only from one to four articles would be used by 
i! ', 
•i eighteen percent of the children in the study showing that most :: 
~~ r, 
'I 
11 of the children realized that articles they find should not be 
!I 
d d 
.: use • 
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4. The fact that only seventeen percent of the 
•f children studied would keep found articles indicates once again 
that most of the second graders in this study have realized 
that it is not right to keep such articles. 
5. When the return, leave and use responses for 
j old articles were compared to the return, leave, and use 
il responses given by the children 1n this study for the 
:1 corresponding new articles, hardly any differences appeared. 
!! The fact that more of the children -would keep a new article 
I; 
; 
;1 than an old one, was not significant in the statistical sense, 
'I 
!1 but was indicative of a trend. 
,, 
:I 
d 
I 
6. More children would return an old bicycle than 
]I a new bicycle. In the cases of mittens, sweaters, and coins, 
:i 
::however, more children would return the old articles than the 
new ones. None of these differences were statistically signifi .... , 
cant, though they were indicative of a trend. In addition, 
'I very little difference was found between old and new pencils, 
I 
:books, 
,J 
' 
balls, and bills. 
7. Though not statistically significant, seven 
:percent more children would leave an old bicycle than a new 
·: 
: bicycle, nine percent more children would leave an old pair of 
H 
" 
,i mittens than a new pair of mittens, and seven percent more 
children would leave an old coin than a new coin. The only 
statistically significant difference that appeared was between 
:jan old and new 
':1 sweater than a 
I 
*==c=~~~--c= .. 
'I 
:I 
I 
sweater; far more children would leave an old 
new one. 
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•1 
::Here comparisons between old and new pencils, books, balls, 
! 
fi and bills indicated that there was a negligible d1ff erence be-
:, tween the leave responses given for the old articles and those 
I 
·' •' for the new articles. 
,[ 
i 
8. More children would use a new book than an old 
I 
, book, D3W mittens than old mittens, an old coin than a new 
·coin, and an old bill than a nevr bill. These differences, 
II ,. 
,, 
While indicative, were not considered statistically significant ., 1 
:_'Between the use responses given for the old and new pencils, 
balls, bicycles and sweaters no important or indicative dif-
:,'1 ferences appeared. 
I' 9. A greater percentage of the children studied 
would keep a new book than an old book, a new bicycle than an 
-,·_old bicycle, a new pair of mittens than an old pair of mit tens, 
· and a new sweater than an old sweater. These differences, 
While indicative, were not statistically significant. The age 
of pencils, balls, coins and bills had no noticeable effect on 
the keep responses. 
10. When types of articles were compared to the 
!jresponses given in the study by the children, it was dis-
:: covered that toys would be kept and used more often than any 
,other type of article. On the other hand, cl~ would be left 
' . 
' 
:!more often than any other type of article. Finally, school 
',supplies and money would be returned by a greater percentage 
' 
" f :10 
,, 
'I ,,
•I 
the children than would the other articles. 
11. The results obtained, when the 'return, leave, 
82 
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and use response given by the children were related to the 
monetary value of the article, indicated that the attractive-
f"' ne sa of the article to the child, and not the monetary value 
played the more important part. This may have been due either 
to the attractiveness of the articles or to the appeal of the 
I drawing used to portray it, 
I 12. The comparisons between the highest and lowest 
II 
/I valued articles in the monetary sense, and the specific 
I' responses given by the children in the study merely showed 
j that some, but not much differentiation was made by them. Morel' 
differences appeared between tre new pencil, lowest valued 
article and the bicycle, highest valued article, than between 
the old pencil and old bicycle. 
13. A critical ratio of 3-200 appeared when the sex 
of the children was related to the unconventional responses 
given showing that more girls than boys seems to have grasped 
an understanding of the property rights concept. 
14. Regular Sunday School attendance seems to aid 
in the early development of the second grade child 1 s 
I knowledge of property rights, for a statistically significantly I 
II 
I 
greater number of children Who seldom or never attended Sunday 
School gave unconventional reaponses than those who went every 
Sunday, 
15, Whether or not second grade children had 
attended Nursery School does not seem to have influenced their 
understanding of property rights for no significant difference 
-- ~-=~- ··---=:-=_:__- ---=-=:- --
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those I[ 
I' ., 
appeared between those Who had gone to Nursery School and 'I 
I! 
I 
who gave unconventional responses. 
i 
li 
16. A critical ratio of 3.214 appeared when com-
paring the number of unconventional responses given by those 
I of low and middle socio-economic status. 
II 
il 
i! 
I! 
I[ 
A statistically sig- jl 
I 
nificantly greater percentage of unconventional responses were 
given by the lower socio-economic group. 
II 
'I f, 
II 
'l 
1 '7. ji The second grade children in the stuay who came ,I 
from middle sized families (four-seven siblings) tended to 
respond unconventionally more of the times than those who came 
I[ from small families (zero-three siblings) showing that those 
I from middle sized families have not grasped as complete an 
I 
,1 understanding of property rights as those from small families. 
i!l The children Who came from large families (seven-twelve sib-
'' 
1[ 
,, 
II 
lr ,, 
ji 
" I' ,, 
,I 
!i 
I' ) 1! lings seemed to have a poorer idea of property rights than ,; 
II those from smaller families and a better idea than those from r,r 
I! [,medium sized families. A critical ratio of 4.400, Which 'lias 
r: 
'i\ significant in the statistical sense, appeared when children 
i[ [' from middle sized and small sized families were compared. The 
[! differences that appeared between large families and middle 
I li sized families were not considered to have had statistical 
I Bl.gnificance but were thought to have indicated a trend. 
18. When the responses of the oldest, middle, 
li 
11 youngest and only children >..rere compared dlf ferences were 
1
,, found that were statistically significant for three of the six 
If I possible pairings and indicative of a trend for two others. 
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- ---~~- ----- -------- -+~~-== ~~~~-] ;,. -th:,.-:tatiatioally a1gn1ticant diffor•n••• <howod that 
111 those who have aneldest sibling status tend to have a poorer 
I 
11 understanding of property rights than those who were the 
I! youngest or only children and more understanding than those 
!: who were in the middle. 
il 
II 19. It was found to be statistically significant 
!I that the children above average age gave more unconventional 
/1 responses than either those of average age or those belo~• 
I 
I The children of average age showed a tendnncy 
I 
I! 
i 
I 
II 
,, 
!I 
" 
"' 
,, 
li 
:i 
I 
li 
rl 
il 
i, 
'I I, 
li 
II 
1 
average age. 
i 'I 
to give more unconventional responses tr.an those below average it 
':I age. !! 
•: i In conclusion it can be seen that the property rights !; 
jj concept has been grasped by most of tbe second graders in the [! 
il ij 
11 study. However, an appreciable percentage of children have notj
1 
(' yet understood this concept fully, and as a thorough theoreti- II 
ill cal knowledge of property rights is a prerequisite for socially~~ 
It acceptable behavior, our families, churches and schools still II 
Ill have an important task to accomplish. I! I, ,, 
II i! 
1
,[_ Limitations of study il 
!i 
1: 
I Tbe study would have been more reliable if the number of !i 
li children used had been larger. 
i 
I 
I 
Because this study is concentrated on second graders it 
does not show the transition from younger to older children as 
did some of the studies which have been reviewed. 
j; 
" ~ : 
The populations selected for this study were limited to I! 
" 
_ ----~~~-c-c•==~~-- ,---~- #---~~~= 
'! 
' 
" il 
1: 
~ i 
,1 industrial towns making it impossible to compare an urban 
;I 
II 
lr 
i 
I 
I 
child 1 s understanding of the property rights concept to a 
rural child1 s knowledge of this concept. In addition, no 
upper class children were included in the study. 
The personality of the tester may have influenced some 
of the responses given by the children, since the test had to 
i; 
11 be given orally. 
II 
II An additional 11m1tat1on of the study is the small 
II number of items that were included in the test. 
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CHAPTER V. 
SUGGESTIONS FOR FURTHER RESEARCH 
Test the understanding of the proper~ rights on wider 
strata of population. 
Discover the knm;ledge children in kindergarten, first, 
third, fourth, fifth, and sixth grades have concerning 
proper~ rights. 
Watch the behavior of second graders in test situations 
and correlate actual behavior with the kno'i;ledge they have 
of the property rights concept. 
Relate the unconventional responses to intelligence to 
see if there is any correlation bet;;een the two. 
Test tbe children's understanding of other phases of 
society's laws and mores. 
Test the results of teaching society1 s ideals to a group 
of children. 
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The appendix is made up of photostated copies of the 
11original drawings that were used in the study. 
1 In the original arrangement of the drawings the pictures 
i were placed four in a row, side by aide. However, because of 
the limited apace available in the thesis, the drawings here 
were grouped together in a aeries of four pictures, twe acress 
' 
' and two dewn. 
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Questbn 1 New Bicycle 
"If yeu found a nice new shiny bicycle that did not 
beleng to you on the street, would you: 
(a) Ride it for a while like this girl 
is doing? 
(b) Try and find out whose it is like 
this boy is doing? 
(c) Leave it where you found it like 
this girl is_ doing? 
(d) Take it heme and keep it like this 
boy is doing? 
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FIGURE I 
A . USE 
C . LE AV E 
8 . RET URN 
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D. KEEP 
QUESTION I - NEW BICYCLE 
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Question 2 - Old Pencil 
"If you found an old pencil that did not belong to 
you on your desk in school would you: 
a) Raise your hand and ask the teacher 
to whom it belonged like this girl 
11 doing? 
b) Leave it on your desk where you 
found it? 
o) Put 1t in yeur desk and keep it? 
d) Or, write with it like this boy 
is doing?" 
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FIGURE 2 
·A . RETURN 8 . L EAVE 
C. KEEP D. USE 
QUESTION 2 - OLD PENCIL 
Questien 3 - Old Bill 
"If you feund an eld bill that did net beleng te yeu •n 
the street weuld y•u: 
a) 
b) 
c) 
d) 
Put it in yeur p•cket and keep it 
like this bey ia deing? 
Ge int• a stere and buy semething 
yeu want? 
Leave it where yeu feund it? 
Try and find eut te whem it bel•nged 
like this girl is deing? 
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FIGURE 3 
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-- /F 
A. KEEP B. USE 
-
C. LEAVE D. RETURN 
QUESTION 3 - OLD BILL 
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Questien 4 New Mittens 
"If y•u f•und a nice new pair •f mittens that did not 
beleng to yeu en the street weuld yeu: 
a) Try them •n like this b•y is 
doing? 
b) Put them in y•ur pecket and 
keep them? 
o) Leave them where you f•und 
them? 
d) Take them te sohe•l and ask 
the teacher te whem they 
belonged?" 
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FIGURE 4 
A. USE B . KEEP 
C . LEAVE D. RETURN 
QUESTION 4 - NEW Ml TTENS 
Question 5 Old Sweater 
"If yeu feund an eld sweater that did net belong te you 
in scheel weuld yeu: 
a) 
b) 
c) 
d) 
Raise your hand and ask the teacher 
te whem it belenged like this girl 
is doing? 
Leave it where yeu feund it? 
Try it on? 
Put it in yeu r desk and keep 1t like 
this bey is deing?" 
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FIGURE' 5 
A. RETURN B . LEAVE 
C . USE D. KEEP 
QUEST ON 5 - OLD SWEATER 
~os~on UnJ ~orslty 
~chool ot EQ4ca•io~ 
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Question 6 New Coin 
"If you found a shiny new ooin that did net beleng to 
you on the street would you: 
a) 
b) 
o) 
d) 
Put it in your pocket and keep 
it like this girl is doing? 
Try to find out to whom it 
belonged? 
Leave it where you found it? 
Ge into a store and buy 
something you want?" 
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FIGURE 6 
A. KEEP B . RETURN 
C . LEAVE D. USE 
QUESTION 6 - NEW COIN 
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Question 7 Old Book 
"If you found an old book that did not belong to you 
on your desk in school would you: 
a) Leave it where you found it like 
this boy is doing? 
b) Read it? 
c) Raise your hand and ask the teacher 
to whom 1t belonged? 
d) Put it in your desk and keep 1t 
like this girl is doing?" 
104 
i: 
., 
I 
I 
I 
! 
Ji 
1'. 
I! 
il 
!I 
1.05 
FIGURE 7 
A. LEAVE B .USE 
C. RETURN D. KEEP 
QUESTION 7 - QD BOOK 
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Question 8 New Ball 
"If you found a nice new ball that did not belong 
to you on the street would you: 
a) Try to find out to whom it belonged 
like this boy is doing? 
b) Leave it where you found 1t? 
c) Play with it for a while 
d) Put 1t in your pocket and keep it 
like this girl is doing?" 
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FIGURE 8 
• 
A. RETURN B.LEAVE 
C. USE D. KEEP 
QUESTION 8 - NEW BALL 
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Question 9 New Sweater 
"If you found a brand new eweater that did not belong 
to you in school would you: 
a) Put it in your desk and keep it 
like this boy is doing? 
b) Try it on? 
c) Raise your hand and ask the 
teacher to whom it belonged? 
d) Leave it where you found it 
like this girl is doing?" 
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FIGURE 9 
A . KEEP B . USE 
C. RETURN D. LEAVE 
QUESTION 9 - NEW SWEATER 
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Question 10 Old Mittens 
"If you found an old pair of mittens that did not 
belong to you en the street would you: 
a) Bring them to school and ask the 
teacher to whom they belong like 
this bey is doing? 
b) Leave them where you found them? 
c) Try them en? 
d) Put them in your pocket and keep 
them 11ke this girl is doing?" 
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FIGURE 10 
A. RETURN B. LEAVE 
C . USE D. KEEP 
QUESTION 10 - OLD MITTENS 
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Question 11 New Bill 
"If you found a nice new bill that did not belong 
to you on the street would you: 
a) Leave it where you found it 
like this boy is doing? 
b) Try and find out to whom it 
belenged? 
c) a. into a stsre and buy 
something you wanted? 
d) Put it in your pocket and 
keep it like this bey is 
doing?" 
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FIGURE II 
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A . LEAVE B . RETURN 
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QUESTION II - NEW BILL 
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Question 12 New Book 
"If you found a nice new book that did not belong 
to you on your desk in school would you: 
a) Put it in your desk and keep 
it like this girl is doing? 
b) Raise your hand and ask the 
teacher to whom it belongs? 
c) Leave it where you found it? 
d) Read it like this boy is 
doing?" 
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FIGURE 12 
A . KEEP B. RETURN 
C . LEAVE D. USE 
QUESTION 12 - NEW BOOK 
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Question 13 Old Ball 
"If you found an old ball that did net 
yeu on the street would yeu: 
a) Play with it fer a while Uke 
this girl is deing? 
b) Leave it where yeu feund 1t? 
o) Put it in your peoket and 
keep it? 
d) Try and find out te whem it 
belongs 11ke this bey is 
doing?" 
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FIGURE 13 
A . USE B. LEAVE 
C. KEEP D. RETURN 
QUESTION 13 - OLD BALL 
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Question 14 Old Bicycle 
"If you found an old bicycle that did not belong 
te you on the street weuld you: 
a) Take it home and keep it 
like this boy is deing? 
b) Leave it where you found it? 
c) Try to find out to whom it 
belengs? 
d) Ride it for a while like 
this girl is doing?" 
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FIGURE •14 
A. KEEP B. LEAVE 
C. RETURN D. USE 
QUESTION 14 - OL D BICYCLE 
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Question 15 Old Coin 
"If you found an Gld coin that did not belong to you 
on the street would you: 
a) Try to find out to whom it 
belongs like this boy is 
doing? 
b) Ge into a store and buy 
something you want? 
c) Put it in your pocket 
and keep it? 
d) Leave it where you found 
it like this girl is 
doing?" 
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FIGURE IS 
A. RETURN B. USE 
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C. KEEP D. LEAVE 
QUESTION IS - OLD COIN 
Question 16 New Pencil 
"If you found a nice new pencil that did not 
belong to you on your desk in school would you: 
a) Put it in your desk &nd keep 
it like this girl is doing? 
b) Raise your hand and ask the 
teacher to whom it belonged? 
c) Write with it? 
d) Leave it where you found it 
like this boy is doing?" 
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FIGURE 16 
A. KEEP B. RETURN 
C . USE D. LEAVE 
QUESTION 16 - NEW PENCIL 
